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Renewal of curriculum begins with the common understanding that K-12 students must engage in 
learning that enables them to parƟ cipate in a world of rapid and complex change.  This dynamically 
evolving environment requires that students develop mulƟ ple literacies, increase depth of knowledge, 
and acquire a range of skills, aƫ  tudes, and abiliƟ es that foster creaƟ vity, innovaƟ on, and problem-
solving skills.

Students must also develop a desire for personal and collecƟ ve achievement, and a willingness to 
collaborate for the well-being of themselves, others, and beyond.  It is essenƟ al that educators and 
administrators have an in-depth understanding of curricular expectaƟ ons as part of a broader learning 
conƟ nuum.

The purpose of this document 
is to provide administrators, 
educators, and post-secondary 
educaƟ on insƟ tuƟ ons with a 
deeper level of understanding 
of renewed Prince Edward 
Island curricula, including 
specifi c curriculum outcomes 
and achievement indicators, 
and of planning for student 
achievement. 

IntroducƟ on

The vision for the Prince Edward Island social studies curriculum is for it to enable and encourage students to examine issues, respond 
criƟ cally and creaƟ vely, and make informed decisions as individuals and as ciƟ zens of Canada, in an increasingly interdependent world.

An eff ecƟ ve social studies curriculum prepares students to achieve all essenƟ al graduaƟ on competencies. In parƟ cular, social studies, more 
than any other curriculum area, is vital to developing acƟ ve ciƟ zenship at all levels of study: local, naƟ onal, and global. Social studies   
embodies many more principles and areas of study than is oŌ en recognized. While most people tradiƟ onally think of geography and history 
as social studies, there are many other areas that are, by their nature, part of the realm of social studies. Civics, philosophy, ethics, law,  
economics, religion, governance, environmental studies, and many more subjects may form a part of any study of a region or the world. 

Aims of Social Studies
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IntroducƟ on

Principles Underlying the Social Studies Curriculum

Empowering and eff ecƟ ve social studies is meaningful, signifi cant, challenging, acƟ ve, integraƟ ve, and issues based.
• Meaningful social studies encourages students to learn through purposeful experiences designed around sƟ mulaƟ ng ideas, social 

issues and themes, and discourages the memorizaƟ on of disconnected pieces of informaƟ on.
• Signifi cant social studies is student centred and age appropriate. Superfi cial coverage of topics is replaced by emphasis on the truly 

signifi cant events, concepts, and principles that students need to know and are able to apply in their lives.
• Challenging social studies requires that teachers model high expectaƟ ons for their students and themselves, promote a thoughƞ ul 

approach to inquiry, and demand well-reasoned arguments.
• Ac  ve social studies encourages students to assume increasing responsibility for managing their own learning. ExploraƟ on, invesƟ ga-

Ɵ on, criƟ cal and creaƟ ve thinking, problem solving, discussion and debate, decision making, and refl ecƟ on are essenƟ al elements of 
this principle. This acƟ ve process of construcƟ ng meaning encourages lifelong learning.

• Integra  ve social studies crosses disciplinary borders to explore issues and events while using and reinforcing informaƟ onal, tech-
nological, and applicaƟ on skills. This approach facilitates the study of the physical and cultural environment by making appropriate, 
meaningful, and evident connecƟ ons to the human disciplines, and to the concepts of Ɵ me, space, conƟ nuity, and change.

• Issues-based social studies considers the ethical dimensions of issues and addresses controversial topics. It encourages consideraƟ on 
of opposing points of view, respect for well-supported posiƟ ons, sensiƟ vity to cultural similariƟ es and diff erences, and a commitment 
to social responsibility and acƟ on.



333SOCIAL STUDIES: INTRODUCTORY ECONOMICS ECO621A

IntroducƟ on

Background

Introductory Economics (ECO621A) is a full-credit course off ered at the Grade 12 level. The major areas of study include fundamental 
economic theories, microeconomics, macroeconomics, and global economic concepts. Students will also move through the inquiry process 
by exploring an economics topic that is of interest to them. The renewal of ECO621A-Introductory Economics was based upon the need for 
an updated approach to economics that would refl ect current pedagogical theory and use a twenty-fi rst century lens. Economic decisions 
aff ect the day-to-day life of every person. It is therefore vital that senior high school students understand the basic principles and concepts 
of economics, as well as develop and acquire economic literacy so they can respond to the challenges of modern society.

RaƟ onale

The importance of economics cannot be overstated. It is one of the oldest social science disciplines, and economic issues infl uence most 
aspects of our lives. Students have a great deal to gain by studying economics. The theories, concepts, and analysis students will be exposed 
to throughout this course will help them develop ideas and principles useful for examining and explaining real-world events and making 
predicƟ ons about economic behaviour.  

Introductory Economics introduces students to the fundamental principles and concepts of the fi eld. The overall objecƟ ve of the course is 
to provide students with the knowledge and skills needed to understand economic concepts and issues, and to prepare them for eff ecƟ ve 
decision-making, responsible ciƟ zenship, and criƟ cal analysis. By becoming informed, students will gain the prerequisite knowledge and skills 
necessary to understand complex issues, so they are able to form opinions about the pressing issues of their Ɵ me. By examining the decisions 
made by both businesses and governments, students will beƩ er understand fundamental economic concepts. They will also make beƩ er de-
cisions as consumers, producers, savers, and investors.  

Economic issues are rooted in social, poliƟ cal, and environmental problems that require a great deal of aƩ enƟ on and have important 
consequences. Studying economics allows students to enter into a discussion about these important topics in an aƩ empt to analyse and 
beƩ er understand them. Understanding more about economics helps explain the atmosphere in which we live and the way people behave 
and are governed. Students begin to see Canada not just as an independent country, but also as a country that is interconnected with other 
naƟ ons throughout the world. By examining global links, students gain increased awareness that Canada is part of the world economy. 
Economic events should, therefore, be analysed from a local, regional, naƟ onal, and global perspecƟ ve. Economics can equip students to 
parƟ cipate more successfully in the increasingly knowledge-based and interdependent global economy. 
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Course DescripƟ on
Economics is a broad area of study that covers several diff erent topics. This course has been organized themaƟ cally and examines fi ve major 
units. The fi ve units cover the major topics and concepts essenƟ al to understanding the fi eld. The list below details the fi ve units for 
Introductory Economics:

Unit 1: IntroducƟ on to Economics
Unit 2: Microeconomic Concepts
Unit 3: Macroeconomic Concepts
Unit 4: Global Economic Concepts 
Unit 5: Student Inquiry on Economic Issues 

The course is designed to grow in scope as students encounter each unit. The fi rst unit provides foundaƟ onal informaƟ on and concepts 
related to economics. Microeconomics or “small economics” studies the interacƟ on of people and businesses within a market. It will help 
students understand how businesses make diffi  cult decisions, including what products to sell/produce, how much to produce, how to price 
the goods and services they sell/produce, and what wages to pay employees. Within the unit on microeconomics, students will build 
knowledge around concepts such as demand and supply, market structures, and fi nancial planning.

Macroeconomics or “large economics” covers large-scale economic concepts and issues. Microeconomics and macroeconomics are similar; 
however, they vary in terms of the scope of their analysis of economic behaviour. While a single business has employees, a naƟ on has a 
naƟ onal employment rate. While an individual business may produce a set of goods or services, a country produces a gross domesƟ c 
product. Therefore, when studying macroeconomics, students will deal with the performance, structure, behaviour, and decision-making 
of an economy as a whole. Within the unit on macroeconomics, students will build knowledge around concepts such as measuring eco-
nomic acƟ vity, money and fi nancial insƟ tuƟ ons, monetary policy, and fi scal policy. Students will then move on to global economic concepts. 
Students will learn more about trade between countries and about the concept of globalizaƟ on. Throughout the course, students will move 
from looking at individuals and individual businesses, to an individual market, to the naƟ onal economy, and fi nally to the global market. 

Although each theme is treated separately, they are interconnected. Students will need to make connecƟ ons among the themes to see 
how individual needs and wants impact a world of limited resources. These connecƟ ons can be made by exploring local, regional, naƟ on-
al, and global economic events, and infusing them into the dialogue and discussions on the topics covered within these units. Throughout 
this course, students are expected to examine and refl ect on news stories related to economics. It is encouraged that students maintain a 
porƞ olio of current events and journal entries related to these events. News stories are a valuable source of informaƟ on and can be used as 
a resource to meet outcomes and illustrate the importance of economics.

IntroducƟ on
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The fi nal unit allows students to research a topic related to economics by using inquiry-based research. A focus on developing and applying 
the processes of economic inquiry is integrated within the course to enable students to study economics through varied approaches and ex-
plore their own areas of interest. Students should begin this process at the beginning of the semester to receive the guidance and support 
necessary to move through the inquiry process. Topics can come from a variety of sources, including discussions related to the textbook or 
current events, or suggested topics provided in the Unit 5 breakdown.  

IntroducƟ on
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ConsideraƟ ons for Eff ecƟ ve InstrucƟ on

InstrucƟ onal Strategies

Teaching is both a science and an art. There is a wealth of instrucƟ onal strategies and methodologies described in the literature that 
teachers have at their disposal when creaƟ ng a learning environment that best suits the needs of their students. The following page depicts 
six common instrucƟ onal strategies. 

• Indirect Instruc  on – mainly student-centred and complements direct instrucƟ on; oŌ en called inquiry, inducƟ on, problem solving, deci-
sion making, and discovery; examples include refl ecƟ ve discussion, concept formaƟ on, concept aƩ ainment, cloze procedure, problem 
solving, and guided inquiry 

• Independent Study – range of instrucƟ onal methods which are purposefully provided to foster the development of individual student 
iniƟ aƟ ve, self-reliance, and self-improvement; can include learning in partnership with another individual or as part of a small group; 
very fl exible

• Experien  al Learning – inducƟ ve, learner-centred, and acƟ vity-oriented; emphasis is on the process of learning and not on the product; 
greatly increases understanding and retenƟ on in comparison to methods that solely involve listening, reading, or even viewing

• Direct Instruc  on – highly teacher-directed and is among the most commonly used strategies; eff ecƟ ve for providing informaƟ on, 
developing step-by-step skills, introducing other teaching methods, or acƟ vely involving students in knowledge construcƟ on; includes 
lecture, didacƟ c quesƟ oning, explicit teaching, pracƟ ce and drill, and demonstraƟ ons

• Interac  ve Instruc  on – relies heavily on discussion and sharing among learners; allows for a range of groupings and interacƟ ve meth-
ods; includes total class discussions, small group discussions or projects, or student pairs or triads working on assignments together

In recent years, research-based pedagogy has worked towards idenƟ fying the most eff ecƟ ve or“high-yield” strategies that have a posiƟ ve 
eff ect on student achievement. Marzano et. al. idenƟ fi ed nine high-yield strategies in 2009 
and more recently described thirteen “essenƟ al instrucƟ onal strategies to achieve rigor” in 
preparing students for future pathways. While these strategies are sound, eff ecƟ ve instrucƟ on 
remains eclecƟ c; teachers need to refl ect professionally about “their students, their subject 
maƩ er, and their situaƟ ons to idenƟ fy the most appropriate instrucƟ onal strategies” when 
designing a teaching plan. The four focusing quesƟ ons listed below can help with this process. 

Marzano’s High-Yield Strategies

• IdenƟ fying similariƟ es and diff erences
• Summarizing and note-taking 
• Reinforcing eff ort and providing recogniƟ on
• Homework and pracƟ ce
• NonlinguisƟ c representaƟ on
• CooperaƟ ve learning
• Seƫ  ng objecƟ ves and providing feedback
• GeneraƟ ng and tesƟ ng hypotheses
• QuesƟ on, cues and advance organizers

Focusing QuesƟ ons for Planning InstrucƟ on

• What am I teaching? 
• Why am I teaching it?
• How will I know when the students have learned it? 
• What are the strategies I will use to teach it? 

Adapted from: SharraƩ  and Fullan
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ConsideraƟ ons for Eff ecƟ ve InstrucƟ on

Adapted from Instruc  onal Approaches, A 
Framework for Professional Prac  ce 

Indirect
Instruction

•Inquiry
•Problem Solving
•Case Studies
•Reading for Meaning
•Reflective Discussion
•Concept Mapping

Independent
Study

•Learning Centres
•Homework
•Computer Assisted

Instruction
•Research Projects/Essays
•Assigned Questions

Experiential
Learning

•Conducting Experiments
•Field Trips
•Simulations
•Field Observations
•Model Building
•Surveys

Direct
Instruction

•Explicit Teaching
•Lecture
•Drill and Practice
•Didactic Questions
•Demonstrations
•Structured Overview

Interactive
Instruction

•Debates/Panels
•Role Playing
•Brainstorming
•Discussion
•Laboratory Groups
•Problem Solving

Instructional
Strategies
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Gradual Release of Responsibility

Teachers must determine when students can work independently and when they require assistance. In the gradual release of responsibility 
approach, students move from a high level of teacher support to independent pracƟ ce. The teacher models a concept or strategy and makes 
explicit the thinking he/she engages in when choosing, and apply the strategy in a specifi c context. The teacher gradually releases the re-
sponsibility through a phase of shared and guided pracƟ ce which leads the student to independence. If necessary, the teacher increases the 
level of support when students need further assistance. Gradual release is a useful strategy to employ. The graphic below provides a visual 
representaƟ on of this process. 

Teachers may wish to begin the process at any point in the cycle. For example, teachers may provide a diagnosƟ c assessment (independent 
stage) to establish what students know prior to teaching in order to determine which pracƟ ces need to be modelled and which ones the 
students are able to perform independently.

ConsideraƟ ons for Eff ecƟ ve InstrucƟ on

Shared
"teacher

does...student
helps"

Guided
"student

does...teacher
helps"

Independent
"student

does...teacher
watches"

Modelled
"teacher

does...student
watches"

teacher directed

student directed
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ConsideraƟ ons for Eff ecƟ ve InstrucƟ on

Curricular Planning Using Understanding by Design 

Understanding by Design (UbD) is oŌ en referred to as “backward design”. UbD is a curricular planning model developed by American educators 
Grant Wiggins and Jay McTighe. The main premise is that learning, and hence understanding, must be demonstrated through transference — the 
ability to apply what has been learned to a new situaƟ on or problem. In order to assess the level of learning, it is necessary to plan instrucƟ on as 
a “backward” experience of three stages beginning with the end-in-mind or the desired results, to the second stage of evidence-of-learning or as-
sessment, and fi nally to the learning plan or the acƟ viƟ es that will engage students and scaff old them toward the end result or performance task. 

Basics of UbD 
• helps to transform SCOs into meaningful learning elements and assessments 
• encourages teachers to become coaches and facilitators of meaningful learning rather than purveyors of superfi cial content 
• reveals learning when students make sense of and are able to transfer learning to new and authenƟ c situaƟ ons 
• requires ongoing review of instrucƟ onal design to ensure eff ecƟ ve pracƟ ce and conƟ nuous improvement for achievement 
• promotes a way of thinking about curricular planning in a broader sense; not a rigid program or prescripƟ ve plan 
• ensures deeper student understanding by making meaning from “big ideas” 
• overcomes tendency to commit the “twin sins” — “textbook coverage” and “ac  vity-oriented teaching” (acƟ vity without a clear purpose).

Stage 1
Desired Results

Stage 2
Evidence

Stage 3
Learning Plan

The knowledge, skills, and at-
Ɵ tudes that are arƟ culated in 
specifi c curriculum outcomes 
(SCOs) are idenƟ fi ed

Performance tasks and criteria are determined. Performance tasks should be authenƟ c 
tasks that are designed to simulate or replicate real-world performances and establish a 
realisƟ c context with a genuine purpose, audience, and constraints.
Performance criteria met will provide the “evidence” of learning that is needed to assess 
performance or product. Criteria can be weighted and include:

• Content: aptness, adequacy, or accuracy of knowledge and skills used.

• Process: the means, processes, aƫ  tude, or approaches taken in the performance or in 
the preparaƟ on for performance.

• Quality: aƩ enƟ on to detail, polish, and craŌ smanship

• Impact: Did the performance work? What was its eff ect, its result, its outcome, irre-
specƟ ve of eff ort, aƫ  tude, and approach?

In the fi nal stage the 
sequence of learning 
acƟ viƟ es that will 
scaff old students 
toward the 
performance task 
and understanding 
are planned.
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The EvaluaƟ ve Process

Assessment and evaluaƟ on are integral components of the teaching and learning process. 

Eff ecƟ vely planned evaluaƟ on promotes learning, builds confi dence, and develops students’ understanding 
of themselves as learners. Eff ecƟ vely planned assessment and evaluaƟ on also improves and guides future 
instrucƟ on and learning.

Eff ecƟ ve and authenƟ c assessment involves
• designing performance tasks that align with specifi c curriculum outcomes;
• including students in determining how their learning will be demonstrated;
• planning for the three phases of assessment (for, as, and of learning).

Assessments need to be refl ecƟ ve of the cogniƟ ve processes and level(s) of knowledge indicated by the outcome. An authenƟ c assessment will 
collect data at the level for which it is designed.

Whether conducƟ ng assessment for learning or assessment of learning, a teacher must have suffi  cient proof of a students’ learning. By using a 
process known as triangulaƟ on, teachers can obtain data of student learning from three diff erent sources (e.g., observaƟ ons, conversaƟ ons and 
products) thereby ensuring suffi  cient data is collected in order to evaluate student learning. ObservaƟ ons and conservaƟ ons are more informal 
forms of evidence which may be, for example, recorded as anecdotal notes. Products include tests, projects or other tasks that enable students to 
demonstrate what they know and can do at the end of the learning process. By collecƟ ng data from mulƟ ple sources, teachers are able to verify 
the data they collect against each other thus allowing them to gain an accurate portrayal of student progress. 

Eff ecƟ ve evaluaƟ on involves considering the totality of the assessment data and interpreƟ ng it to make informed judgments about student learning.

Assessment
Assessment is the act of gathering informaƟ on on an ongoing basis in order to understand students’ individual learning and needs. It is the 
journey of their learning.

Eff ecƟ ve assessment improves the quality of learning and teaching. It helps students to become self-refl ecƟ ve and to feel in control of their own 
learning, and enables teachers to refl ect on and adjust their instrucƟ onal pracƟ ces. When students are given opportuniƟ es to demonstrate what 
they know and what they can do with that knowledge, opƟ mal performance can be realized.

Assessment has three interrelated purposes:
• Assessment for learning to guide and inform instrucƟ on.
• Assessment as learning to involve students in self-assessment and seƫ  ng goals for their own learning.
• Assessment of learning to determine student progress relaƟ ve to curriculum outcomes.

Through the en  re evalua  ve process, 
the teacher refl ects on the appropriate-
ness of the assessment techniques used 
to evaluate student achievement of the 
SCOs. Such refl ec  on assists the teacher 
in making decisions concerning 
adjustments to subsequent instruc  on, 
assessment, and evalua  on.
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The EvaluaƟ ve Process

Even though each of the three purposes of assessment requires a diff erent role and planning for teachers, the informaƟ on gathered through any 
one purpose is benefi cial and contributes to an overall picture of an individual student’s achievement.

All assessment pracƟ ces should respect the needs of diverse learners and should respect and appreciate learners’ cultural diversity. Teachers 
should provide students with a variety of ways to demonstrate on an ongoing basis what they know and are able to do with many diff erent types 
of assessment over Ɵ me. Valuable informaƟ on about students can be gained through intenƟ onal conversaƟ ons, observaƟ ons, processes, 
performance, and products. A balance among these sources ensures reliable and valid assessment of student learning. 

Eff ecƟ ve assessment strategies
• are appropriate for the purposes of instrucƟ on, the needs and experiences of the students, and learning strategies used;
• assist teachers in selecƟ ng appropriate instrucƟ on and intervenƟ on strategies to promote the gradual release of responsibility;
• refl ect where the students are in terms of learning and help to determine the levels and types of support or instrucƟ on that will follow;
• allow for relevant, descripƟ ve, and supporƟ ve feedback that gives students clear direcƟ ons for improvement, and engages students in   

metacogniƟ ve self-assessment and goal seƫ  ng that can increase their success as learners;
• are explicit and communicated to students and parents so students know expectaƟ ons and criteria to be used to determine the level of 

achievement;
• must be valid in that they measure what they intend to measure and reliable in that they consistently achieve the same results when used 

again, or similar results with a similar group of students;
• involve students in the co-construcƟ on, interpretaƟ on, and reporƟ ng of assessments by incorporaƟ ng their interests, mulƟ ple intelligences, 

and their learning styles;
• accommodate for the diverse learning needs of students;
• are comprehensive and enable all students to have diverse and mulƟ ple opportuniƟ es to demonstrate their learning consistently,   

independently, and in a range of contexts in everyday instrucƟ on.

Students should know what they are expected to learn as designated by SCOs and the criteria that will be 
used to determine the quality of their achievement.

This informaƟ on allows students to make informed choices about the most eff ecƟ ve ways to demonstrate 
what they know and are able to do. It is important that students parƟ cipate acƟ vely in assessment by 
co-creaƟ ng criteria and standards which can be used to make judgments about their own learning. 
Assessment must provide opportuniƟ es for students to refl ect on their progress, evaluate their learning, 
and set goals for future learning. Students may benefi t from examining various scoring criteria, rubrics, and 
student exemplars.

Students are more likely to perceive 
learning as its own reward when they 
have opportuni  es to assess their own 
progress. Rather than asking teachers, 
“What do you want?” students should 
be asking themselves ques  ons such as, 
“What have I learned? What can I do 
now that I couldn’t do before? What do I 
need to learn next?”
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The EvaluaƟ ve Process

Student involvement in the assessment process can be achieved by:
• incorporaƟ ng students’ interests into assessment tasks (e.g., allowing students to select texts to read/view that relate to their interests);
• providing opportuniƟ es for students to self-assess their learning;
• co-creaƟ ng assessment criteria with the student, working to describe how a specifi c skill or product is judged to be successful;
• using student exemplars to illustrate a range of skill development (i.e., pracƟ ce using the assessment criteria to guide their own work).

Work Samples
journals
portfolios
drawings, charts, tables, and graphs
individual and classroom assessment
pencil and paper tests

Rubrics
constructed responses
generic rubrics
task specific rubrics
questioning

Surveys
attitude
interest
parent questionnaires

Self Assessment
personal
reflection/evaluation

Observations
planned (formal)
unplanned (informal)
read aloud
shared and guided activities
performance tasks
individual conferences
anecdotal records
checklists
interactive activities

Balanced Assessment
Conferences

individual
group
teacher initiated
child initiated
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The EvaluaƟ ve Process

EvaluaƟ on

EvaluaƟ on is the culminaƟ ng act of interpreƟ ng the balanced informaƟ on gathered through relevant and authenƟ c assessments for the 
purpose of making judgments.

Inherent in the idea of evaluaƟ ng is “value.” EvaluaƟ on is based on the cumulaƟ ve assessments of the SCOs. The SCOs should be clearly 
understood by learners before instrucƟ on, assessment, and evaluaƟ on takes place. EvaluaƟ on is informed by a quality, authenƟ c formaƟ ve 
and summaƟ ve assessment process.

During evaluaƟ on, the teacher
• interprets all assessment informaƟ on and makes judgments about student progress;
• reports on student progress;
• makes informed decisions about student learning programs based on the judgments or evaluaƟ ons.

Through the en  re evalua  ve process, the teacher refl ects 
on the appropriateness of the assessment techniques 
used to evaluate student achievement of the SCOs.  Such 
refl ec  on assists the teacher in making decisions concerning 
adjustments to subsequent instruc  on, assessment, and 
evalua  on.
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The PEI Department of EducaƟ on, Early Learning and Culture designs curriculum that is based on The 
Atlan  c Canada Framework for Essen  al Gradua  on Competencies in Schools.

Curriculum guides must clearly arƟ culate what students are expected to know and be able to do by the 
Ɵ me they graduate from high school.  Curriculum delivery must refl ect these expectaƟ ons and there must 
be an accurate assessment of students’ performance in relaƟ on to the curriculum outcomes.

Specifi c curriculum outcomes are developed based on current research to ensure coherence and rigour 
within each area of study.

EssenƟ al GraduaƟ on 
Competencies (EGCs)

General Curriculum Outcomes
(GCOs)

Specifi c Curriculum Outcomes 
(SCOs)

Achievement Indicators (AIs)

 

 

 

 EssenƟ al GraduaƟ on Competencies (EGCs)

The PEI Department of EducaƟ on, Early Learning and Culture designs curricula that is based on The Atlan  c 
Canada Framework for Essen  al Gradua  on Competencies in Schools.  EssenƟ al GraduaƟ on Competencies arƟ culate the interrelated sets of 
aƫ  tudes, skills, and knowledge learners need to successfully parƟ cipate in lifelong learning and life/work transiƟ ons.  They are cross-
curricular, and all curriculum is focused on enabling students to achieve these competencies.

Curriculum Design 

Citizenship Communication

Personal-Career
Development 

Creativity and
Innovation

Technological
Fluency

Critical Thinking

Essential Graduation
Competencies
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Curriculum Design 

Learners are expected to contribute to the quality and sustainability of their environment, communiƟ es, and society. They analyse 
cultural, economic, environmental, and social issues; make decisions and judgments; solve problems and act as stewards in a local, naƟ onal, 
and global context.

Learners are expected to
• recognize the principles and acƟ ons of ciƟ zens in just, pluralisƟ c, and democraƟ c socieƟ es
• demonstrate the disposiƟ on and skills necessary for eff ecƟ ve ciƟ zenship
• consider possible consequences of decisions, judgment, and soluƟ ons to problems
• parƟ cipate in civic acƟ viƟ es that support and promote social and cultural diversity and cohesion
• promote and protect human rights and equity
• appreciate the complexity and interconnectedness of factors in analysing issues
• demonstrate understanding of sustainable development

Learners are expected to express themselves and interpret eff ecƟ vely through a variety of media. They parƟ cipate in criƟ cal dialogue, listen, 
read, view, and create for informaƟ on, enrichment, and enjoyment.

Learners are expected to
• listen and interact purposefully and respecƞ ully in formal and informal contexts
• engage in construcƟ ve and criƟ cal dialogue
• understand, interpret, and respond to thoughts, ideas, and emoƟ ons presented through mulƟ ple media forms
• express ideas, informaƟ on, learnings, percepƟ ons, and feelings through mulƟ ple media forms, considering purpose and audience
• assess the eff ecƟ veness of communicaƟ on and criƟ cally refl ect on intended purpose, audience, and choice of media
• analyse the impact of informaƟ on and communicaƟ on technology

CiƟ zenship

CommunicaƟ on
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Curriculum Design 

Learners are expected to demonstrate openness to new experiences; to engage in creaƟ ve processes; Learners are expected to make 
unexpected connecƟ ons; and to generate new and dynamic ideas, techniques, and products. They value aestheƟ c expression and appreciate 
the creaƟ ve and innovaƟ ve work of others.

Learners are expected to
• gather informaƟ on through all senses to imagine, create, and innovate
• develop and apply creaƟ ve abiliƟ es to communicate ideas, percepƟ ons, and feelings
• take responsible risk, accept criƟ cal feedback, refl ect, and learn from trial and error
• think divergently, and embrace complexity and ambiguity
• recognize that creaƟ ve processes are vital to innovaƟ on
• use creaƟ on techniques to generate innovaƟ ons
• collaborate to create and innovate
• criƟ cally refl ect on creaƟ ve and innovaƟ ve works and processes
• value the contribuƟ on of creaƟ vity and innovaƟ on

Learners are expected to become self-aware and self-directed individuals who set and pursue goals. They understand and appreciate how 
culture contributes to work and personal life roles. They make thoughƞ ul decisions regarding health and wellness, and career pathways.

Learners are expected to
• connect learning to personal and career development
• demonstrate behaviours that contribute to the well-being of self and others
• build healthy personal and work relaƟ onships
• establish skills and habits to pursue physical, spiritual, mental, and emoƟ onal well-being
• develop strategies to manage career balance and wellness
• create and implement a personal, educaƟ on, career, and fi nancial plan to support transiƟ ons and achievement of personal, educaƟ on, 

and career goals
• demonstrate preparedness to learn and work individually, cooperaƟ vely, and collaboraƟ vely in diverse, evolving environments

Personal-Career Development

CreaƟ vity and InnovaƟ on
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Learners are expected to use and apply technology to collaborate, communicate, create, innovate, learn, and solve problems. They use tech-
nology in a legal, safe, and ethically responsible manner.

Learners are expected to
• recognize that technology encompasses a range of learning tools and contexts
• use and interact with technology to create new knowledge
• apply digital technology to gather, fi lter, organize, evaluate, use, adapt, create, and share informaƟ on
• select and use technology to impact and advance one another
• adopt, adapt, and apply technology effi  ciently, eff ecƟ vely, and producƟ vely

Curriculum Design 

Learners are expected to analyse and evaluate evidence, arguments, and ideas using various types of reasoning and systems thinking to 
inquire, make decisions, and solve problems. They refl ect criƟ cally on thinking processes.

Learners are expected to
• use criƟ cal thinking skills to inquire, make decisions, and solve problems
• recognize that criƟ cal thinking is purposeful
• demonstrate curiosity, inquisiƟ veness, creaƟ vity, fl exibility, persistence, open- and fair-mindedness, tolerance for ambiguity, and   

suspension of judgment
• ask powerful quesƟ ons which support inquiry, decision-making, and problem solving
• acquire, interpret, and synthesize relevant and reliable informaƟ on from a variety of sources
• analyse and evaluate evidence, arguments, and ideas
• use various types of evidence, reasoning, and strategies to draw conclusions, make decisions, and solve problems
• refl ect criƟ cally on thinking processes used and acknowledge assumpƟ ons
• eff ecƟ vely communicate ideas, conclusions, decisions, and soluƟ ons
• value the ideas and contribuƟ ons of others who hold diverse points of view

CriƟ cal Thinking

Technological Fluency
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Curriculum Design 

General Curriculum Outcomes (GCOs)

The general curriculum outcomes (GCOs) for the social studies curriculum are organized around six conceptual strands. These GCO 
statements idenƟ fy what students are expected to know and be able to do upon compleƟ on of study in social studies. 

CiƟ zenship, Power, and Governance
Students will be expected to demonstrate an understanding of the rights and responsibiliƟ es of ciƟ zenship and the origins, funcƟ ons, and 
sources of power, authority, and governance.

Individuals, SocieƟ es, and Economic Decisions
Students will be expected to demonstrate the ability to make responsible economic decisions as individuals and as members of society.
People, Place, and Environment
Students will be expected to demonstrate an understanding of the interacƟ ons among people, places, and the environment.
Culture and Diversity
Students will be expected to demonstrate an understanding of culture, diversity, and world view, recognizing the similariƟ es and 
diff erences refl ected in various personal, cultural, racial, and ethnic perspecƟ ves.
Interdependence
Students will be expected to demonstrate an understanding of the interdependent relaƟ onship among individuals, socieƟ es, and the 
environment—locally, naƟ onally, and globally—and the implicaƟ ons for a sustainable future.
Time, ConƟ nuity, and Change
Students will be expected to demonstrate an understanding of the past and how it aff ects the present and the future.



191919SOCIAL STUDIES: INTRODUCTORY ECONOMICS ECO621A

AIs-set of
Achievement
Indicators for SCO

SCO - Specifi c 
Curriculum 
Outcome

Targeted Level for 
Assessment of SCO

Specifi c Curriculum Outcomes (SCOs)

Specifi c Curriculum Outcomes state the intended outcomes of instrucƟ on, and idenƟ fy what students are expected to know and be able to 
do for a parƟ cular unit or course. All SCOs are compulsory. SCOs provide the goals or targets of instrucƟ on in terms of measurable or 
observable student performance. SCOs provide a focus for instrucƟ on and provide a basis for the assessment of student achievement.

Achievement Indicators (AIs)

Achievement indicators, taken together as a set, help to support and defi ne the depth and breadth of the corresponding SCO.

The set of achievement indicators provided for an SCO
• provides the intent (depth and breadth) of the outcome;
• tells the story, or creates a picture, of the outcome;
• defi nes the level and types of knowledge intended by the outcome;
• is not a mandatory checklist, prioriƟ zed list of instrucƟ onal acƟ viƟ es, or prescribed assessment items;
• may include performance indicators.

Curriculum Design 
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

Introduction to Economics

analyse the fundamental concepts and purpose of economics.

1.1.1 explain the signi  cance of economics in the lives of individuals, businesses, and governments
1.1.2 examine the rela  onships that exist among various economic concepts (i.e., needs and wants, economic scarcity, economic choice,  

 u  lity, decision-making, opportunity cost, and limited resources) in an individual, local, na  onal, and global context
1.1.3 explain the func  ons and importance of the factors of produc  on: labour, natural resources, capital goods, and entrepreneurship
1.1.4 compare microeconomics and macroeconomics
1.1.5 compare posi  ve and norma  ve economics
1.1.6 dis  nguish between the various forms of business enterprises: sole proprietorship, partnership, co-opera  ve, corpora  on, and 

public en  ty
1.1.7 examine the importance of establishing economic goals within an economy
1.1.8 examine how knowledge and skills in economics can be applied to various careers and occupa  ons
1.1.9 analyse economic rela  onships by using economic models to forecast outcomes

SCO 1.1  Fundamental Concepts
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This document follows a “backward design” approach – that is, its SCO(s) begin with the end in mind. This means that the SCO (learning 
goal) and the performance indicators or tasks (evidence of achieving the SCO) are the foci before consideraƟ on is directed to acƟ viƟ es.  In 
this way, educators can stay focused on the learning goal, and can plan instrucƟ on and tools to reach and assess that goal. To assist in the 
instrucƟ onal design of an SCO, teachers will also fi nd Achievement Indicators and ElaboraƟ ons.

Specifi c Curriculum Outcomes (SCOs)

A unit may contain only one SCO or several SCOs. Each one is treated individually although there are oŌ en opportuniƟ es to integrate parts 
or all of more than one SCO. Specifi c curriculum outcomes state the intended outcomes of instrucƟ on and idenƟ fy what students are 
expected to know and be able to do for a parƟ cular unit or course. SCOs arƟ culate the goals or targets of instrucƟ on in terms of measurable 
or observable student performance and provide a basis for assessment and evaluaƟ on of learning.

SCOs are observable, assessable, and supported by achievement indicators that help to defi ne the depth and breadth of the outcome. The 
SCO provides the basis for designing learning and teaching strategies. SCOs provide a conƟ nuum of learning from kindergarten through 
Grade 12. In short, SCOs describe the intended outcomes of instrucƟ on in performance terms without restricƟ ng the means of achieving 
them.  

There is fl exibility in determining the delivery of instrucƟ on and assessment for, as, and of learning.  InstrucƟ on, assessment, evaluaƟ on, and 
reporƟ ng with respect to these SCOs are dependent on the professional judgment and experience of teachers.

Specifi c curriculum outcomes will begin with the phrase, “Students will be expected to …”

Achievement Indicators (Als)

Each SCO contains a set of achievement indicators that help to support and defi ne the depth and breadth of an outcome. Taken together as 
a set, AIs defi ne specifi c levels of knowledge acquired, skills applied, or aƫ  tudes demonstrated by a student for that parƟ cular outcome.  AIs 
help to clarify the intent and scope of the outcome. It is important to note that AIs are not a prescripƟ ve checklist to be taught in a sequen-
Ɵ al manner. The intent of AIs is for clarity and understanding so that instrucƟ onal design is aligned with the SCO. When teachers are plan-
ning for instrucƟ on, they must be aware of the set of indicators in order to fully understand the depth and breadth of the outcome. Teachers 
may subsƟ tute or add to the set of AIs as long as these maintain the integrity of the SCO. By constantly analysing and monitoring the needs 
of the students, teachers can determine which indicators are appropriate and relevant to prior knowledge, developmental stages, or the 
conƟ nuum of the scholasƟ c year.

Lists of achievement indicators will begin with the phrase, “Students who have achieved this outcome should be able to …”

Curriculum Delivery
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ElaboraƟ on

An elaboraƟ on provides a fuller descripƟ on of the SCO and the instrucƟ onal intent behind it. It sets the parameters of the SCO, gives back-
ground informaƟ on where possible, and off ers a broader context to help teachers gain a deeper understanding of the scope of the SCO. This 
may also include suggesƟ ons and/or supporƟ ng resources that may be helpful in teaching the related outcome. Teachers should vet material 
for any inappropriate side bars, quesƟ onable informaƟ on, or redirected links.

Curriculum Delivery
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Working with Specifi c Curriculum Outcomes
Curriculum Guide OrganizaƟ on

Specifi c curriculum outcomes are organized in units. SuggesƟ ons for learning, teaching, assessment, and resources are provided to support 
student achievement of the outcomes.

Suggested 
Time-
Frame

Suggested 
Weight for 

Grading

Number 
of 

Outcomes

Unit 1: IntroducƟ on to Economics
Fundamental Concepts
SCO 1.1 analyse the fundamental concepts and purpose of economics
Economic Systems
SCO 1.2 analyse the roots and characterisƟ cs of various economic systems

10
days 10% 2

Unit 2: Microeconomic Concepts
Demand and Supply
SCO 2.1 analyse factors and interacƟ ons signifi cant to demand and supply and price elasƟ city of demand and supply
Market Structures
SCO 2.2 analyse the factors and characterisƟ cs signifi cant to market structures 
Financial Planning
SCO 2.3 evaluate how saving, invesƟ ng, and credit decisions impact fi nancial planning

32
days 30% 3

Unit 3: Macroeconomic Concepts
Measuring Economic AcƟ vity
SCO 3.1 analyse factors and concepts signifi cant to economic indicators and economic fl uctuaƟ ons
Money and Financial InsƟ tuƟ ons 
SCO 3.2 demonstrate an understanding of the historic and current roles of money and fi nancial insƟ tuƟ ons in our society
Monetary Policy
SCO 3.3 analyse factors and concepts signifi cant to monetary policy
Fiscal Policy
SCO 3.4 analyse factors and concepts signifi cant to fi scal policy

20
days 20% 4

Unit 4: Global Economic Concepts
Canada and the Global Economy
SCO 4.1 evaluate factors and concepts signifi cant to foreign trade

8
days 8% 1

Unit 5: Student Inquiry on Economic Issues
Independent or CollaboraƟ ve Inquiry
SCO 5.1 produce a project on an area of interest in economics by following the inquiry process

10
days 12% 1

Final Exam 20%
80 100% 11

Curriculum Delivery
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ExplanaƟ on of CogniƟ ve Level

Remembering Retrieve relevant knowledge from long-term memory; recall

defi ne Students can defi ne terminology and locate informaƟ on related to economics. 

Understanding Construct meaning from instrucƟ onal messages including oral, wriƩ en, and graphic communicaƟ on.

compare, describe, explain, understand Students can describe and/or explain the concepts, funcƟ ons, and processes of economics. 

Applying Carry out or use a procedure in a given situaƟ on.

graph, calculate
Students can execute a given task or problem. Students are given the opportunity to deepen their under-
standing of concepts and processes by pracƟ cing their skills. Students can also access informaƟ on related to 
the task or problem and communicate the procedure they are engaged in.

Analysing Break material into consƟ tuent parts and determine how parts relate to one another and to an overall 
structure or purpose. Make inferences and fi nd evidence to support generalizaƟ ons.

analyse, examine, 
disƟ nguish

This is an extension of understanding where students learn to determine the relevant or important pieces 
of a message, the ways in which the pieces of a message are organized, and the underlying purpose of the 
message. 

Evalua  ng Make judgments based on criteria and standards.

evaluate, argue Students can make decisions and judgments related to business informaƟ on. Students should be able to 
interpret business informaƟ on and make recommendaƟ ons supported by evidence, criteria, and standards

Crea  ng Put elements together to form a coherent or funcƟ onal whole; generate new ideas, products, or ways of 
viewing; reorganize elements into a new paƩ ern or structure.

produce
Students can recognize opportuniƟ es to pursue new or enhance exisƟ ng ideas, concepts, and products. 
Students can develop soluƟ ons to complex problems. The creaƟ ve process involves problem 
representaƟ on, soluƟ on planning, and soluƟ on execuƟ on. 

In order to fully understand an SCO, it is important to understand how the learning is representaƟ ve of both the cogniƟ ve and knowledge 
process dimensions.

CogniƟ ve Process Dimension
The cogniƟ ve process dimension represents a conƟ nuum of increasing cogniƟ ve complexity, from lower order thinking skills to higher order 
thinking skills. The verb that begins a specifi c curriculum outcome represents the cogniƟ ve process dimension. The verbs listed under each 
cogniƟ ve process dimension represents the specifi c verbs used for SCOs or AIs within this course. There is also a subject specifi c defi niƟ on of 
each cogniƟ ve process dimension that relates directly to business studies. 

Curriculum Delivery
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Knowledge Process Dimension

The knowledge process dimension classifi es four types of knowledge learners may be expected to acquire or construct, ranging from 
concrete to abstract. The noun included in a specifi c curriculum outcome represents the cogniƟ ve process dimension.

KNOWLEDGE DIMENSION DESCRIPTIONS and  EXAMPLES

Factual

The basic elements students must know 
to be acquainted with a discipline of solve 

problems

KNOWING THAT

• knowledge of terminology (e.g., economic vocabulary)

• knowledge of specifi c details and elements (e.g., characterisƟ cs of economic systems)

Conceptual

The interrela  onship among the basic 
elements within a larger structure that 

enables them to func  on together

KNOWING WHAT and WHY

• knowledge of classifi caƟ ons and categories (e.g., market structures) 

• knowledge of principles and generalizaƟ ons (e.g., monetary and fi scal policy)

• knowledge of theories, models, and structures (e.g., demand and supply)

Procedural

How to do something, methods of inquiry, 
and criteria for using skills, algorithms, 

techniques, and methods

KNOWING HOW

• knowledge of subject-specifi c skills and algorithms (e.g., skills used when graphing a demand curve)

• knowledge of subject-specifi c techniques and methods (e.g., fi nancial planning)

• knowledge of criteria for determining when to use appropriate procedures (e.g., criteria used to judge the 
strenghts and weaknesses of the economy)

MetacogniƟ ve

Knowledge of cogni  on is general as well 
as awareness and knowledge of one’s 

own cogni  on

KNOWING HOW TO KNOW

• strategic knowledge (e.g., knowledge of outlining and planning the collecƟ on of research)

• knowledge about cogniƟ ve tasks, including appropriate contextual and condiƟ onal knowledge                    
(e.g., knowledge of the skills required to become an economist)

• self-knowledge (e.g., awareness of one’s own knowledge level)

Working with Specifi c Curriculum Outcomes
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Taxonomy Table

Combining the cogniƟ ve process dimension and the knowledge dimension into one table, a Taxonomy Table, helps teachers to visualize the 
overall expectaƟ ons of a course. As teachers refl ect deeply and collaborate with each other to idenƟ fy the types of knowledge required by 
each outcome, they will be beƩ er able to plan what student achievement will look, sound, and feel like in the learning environment. This 
clear visualizaƟ on of the desired results (i.e., evidence of achievement of outcomes) assists teachers in planning learning experiences that 
will lead to student achievement of the outcome at the targeted level. 

In the table below, Bloom’s six cogniƟ ve levels are grouped into Level 1, Level 2, and Level 3. Since in pracƟ ce, the increasing complexity of 
cogniƟ on is a conƟ nuum rather than a series of clearly delineated skills, this grouping into three more generalized levels, can be used  to 
facilitate  the development of assessments. It is recognized that these three levels may also overlap.

Working with Specifi c Curriculum Outcomes

COURSE FACTUAL CONCEPTUAL PROCEDURAL METACOGNITIVE

LE
VE

L 
1 REMEMBERING

UNDERSTANDING SCO 3.2

LE
VE

L 
2

APPLYING

ANALYSING

SCO 1.1
SCO 1.2
SCO 2.2
SCO 3.1
SCO 3.3
SCO 3.4

SCO 2.1

LE
VE

L 
3 EVALUATING 33 SCO 2.3

SCO 4.1

CREATING SCO 5.1
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Unit 1: IntroducƟ on to Economics

• analyse the fundamental concepts and purpose of economics.

• analyse the roots and characterisƟ cs of various economic systems.

SCO 1.1  Fundamental Concepts

SCO 1.2  Economic Systems

Students will be expected to ...

Unit 1 introduces students to some of the fundamental concepts of economics. By the end of this unit, students will be familiar with 
how economic principles impact their lives and why they should study economics. The unit is broken up into two outcomes. The fi rst 
outcome should be used as an entry point to discuss major economic principles such as scarcity and opportunity cost. This outcome 
provides an overview of the various forms of business enterprises and the importance of establishing economic goals. Students should 
also have the opportunity to examine how knowledge and skills in economics can be applied to various careers and occupaƟ ons. The 
second outcome examines the roots and characterisƟ cs of diff erent economic systems: tradiƟ onal, command, market, and mixed.  
Students should learn how each of these systems answers the three economic quesƟ ons—What to produce?  How much to produce?  
For whom to produce? Students should interpret an economic system’s performance based on criteria including freedom, effi  ciency, 
equity, employment, stability, and growth. Both SCOs within this unit ask students to analyse concepts. Students will start to make 
connecƟ ons between diff erent concepts and begin to transfer and apply their knowledge to new situaƟ ons. During this unit, students 
should also be introduced to the student inquiry project. Finally, making Ɵ me to regularly discuss current events during class will ex-
pose students to various real-world topics that link to the curriculum and provide students with ideas for their inquiry project. 

Knowledge Dimension
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

Introduction to Economics

analyse the fundamental concepts and purpose of economics.

1.1.1 explain the signifi cance of economics in the lives of individuals, businesses, and governments
1.1.2 examine the relaƟ onships that exist among various economic concepts (i.e., needs and wants, economic scarcity, economic choice,  

uƟ lity, decision-making, opportunity cost, and limited resources) in an individual, local, naƟ onal, and global context
1.1.3 explain the funcƟ ons and importance of the factors of producƟ on: labour, natural resources, capital goods, and entrepreneurship
1.1.4 compare microeconomics and macroeconomics
1.1.5 compare posiƟ ve and normaƟ ve economics
1.1.6 disƟ nguish between the various forms of business enterprises: sole proprietorship, partnership, co-operaƟ ve, corporaƟ on, and 

public enƟ ty
1.1.7 examine the importance of establishing economic goals within an economy
1.1.8 examine how knowledge and skills in economics can be applied to various careers and occupaƟ ons
1.1.9 analyse economic relaƟ onships by using economic models to forecast outcomes

SCO 1.1  Fundamental Concepts
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ElaboraƟ on

  1.1.1 explain the signifi cance of economics in the lives of individuals, businesses, and governments

  1.1.2 examine the relaƟ onships that exist among various economic concepts (i.e., needs and wants, economic scarcity, economic choice,  
 uƟ lity, decision-making, opportunity cost, and limited resources) in an individual, local, naƟ onal, and global context

  1.1.3 explain the funcƟ ons and importance of the factors of producƟ on: labour, natural resources, capital goods, and entrepreneurship

The term economics is used fl exibly; however, if you had to provide one defi niƟ on it would most likely refer to a social science studying the 
choices regarding the allocaƟ on of scarce resources and goods to meet needs and wants. For students who are unfamiliar with economics, 
this defi niƟ on is the starƟ ng point that will build a foundaƟ on for the remainder of the course. The beginning of the course should also 
encourage students to begin thinking about “the economic problem” and their own role in the economy. Students should be introduced to 
the “what” and “why” of economics in everyday life and learn how economics relates to individuals, businesses, and governments. 
Students can beƩ er understand the impact of economics by reading about current events.

Throughout this outcome, students will learn the fundamental terms and concepts related to economics (e.g., needs and wants, economic 
scarcity, economic choice, uƟ lity, decision making, opportunity cost, and limited resources). Students should learn the intricate balance 
among scarcity, choice, and opportunity cost that occurs on a daily basis in an individual, local, naƟ onal, and global context. Students 
should be able to diff erenƟ ate between needs and wants, and provide examples of each in a variety of seƫ  ngs (e.g., a child, youth, adult). 
Students should understand that scarcity exists because factors of producƟ on are fi nite, and needs and wants are infi nite. As a result of 
scarcity, choices must be made. When an economic choice is made, an alternaƟ ve is always forgone—the opportunity cost. It is assumed 
that when choices are made, you are aƩ empƟ ng to maximize uƟ lity. UƟ lity is the saƟ sfacƟ on or pleasure derived from any acƟ on. 

The factors of producƟ on (or producƟ ve resources) are the inputs necessary to create goods and services. These inputs include labour, 
natural resources, capital resources, and entrepreneurship. An entrepreneur combines the fi rst three factors of producƟ on to create some-
thing of economic value.  Students should not confuse natural resources with goods. For example, when a natural resource such as wheat 
is turned into fl our, the fl our is a good, not a natural resource. 
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ElaboraƟ on

  1.1.6 disƟ nguish between the various forms of business enterprises: sole proprietorship, partnership, co-operaƟ ve, corporaƟ on, and 
 public enƟ ty

  1.1.7 examine the importance of establishing economic goals within an economy

  1.1.5 compare posiƟ ve and normaƟ ve economics

PosiƟ ve economics is based purely on economic facts rather than opinions. Saying the unemployment rate is 6% represents a posiƟ ve 
statement that can be accepted or rejected by applying the scienƟ fi c method. In contrast, normaƟ ve economics deals with opinions or 
value judgments. NormaƟ ve statements relate to quesƟ ons of ethical values, such as staƟ ng that polluƟ on is the most serious economic 
problem. In other words, posiƟ ve economic statements can be tested while normaƟ ve economic statements cannot. It is important that 
students can recognize the diff erence between posiƟ ve and normaƟ ve informaƟ on. 

Within this outcome, students should learn about the diff erent types of business enterprises found throughout Canada and other world 
economies: sole proprietorship, partnership, co-operaƟ ve, corporaƟ on, and public enƟ ty. They should disƟ nguish among structure, 
governance, strengths, weaknesses, and other characterisƟ cs of each form to draw conclusions about which type of business is best suited 
to each form of organizaƟ on.

Students should examine the importance of establishing economic goals and objecƟ ves. Students should understand that depending on 
moral and poliƟ cal consideraƟ ons, not all countries will necessarily choose to emphasize parƟ cular economic goals to the same degree. 
However, the economic goals that countries strive for are generally similar: income equality, price stability, full employment, viable balance 
of payments, economic growth, economic effi  ciency, and environmental sustainability. Again, students should be able to think more deeply 
about these goals and objecƟ ves as they progress through the course. 

  1.1.4 compare microeconomics and macroeconomics

This outcome should be used as an entry point to introduce the concepts of microeconomics and macroeconomics. This knowledge will 
grow as students progress through the course. Microeconomics refers to the study of households, fi rms, and industries. Microeconomics 
focuses on the decisions made by people and fi rms and includes topics like supply and demand and the nature of market structures. 
Macroeconomics is the study of a naƟ onal economy as a whole. Macroeconomics focuses on how major components of the economy 
interact and includes the topics of unemployment, infl aƟ on, interest rate policy, and spending and taxaƟ on policies of government.  
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ElaboraƟ on

  1.1.8 examine how knowledge and skills in economics can be applied to various careers and occupaƟ ons

Students should examine how knowledge and skills in economics can be applied in various careers and occupaƟ ons. Students should learn 
how a background in economics can be applied across a broad range of disciplines (e.g., banking, fi nance, government). Also, students 
should know how knowledge and skills in economics can support people in their daily lives (e.g., decision making, planning, research, 
analysis).

  1.1.9 analyse economic relaƟ onships by using economic models to forecast outcomes

Throughout this course, economic models are oŌ en used. A model is a theoreƟ cal process that represents an economic process. It is 
typically a simplifi ed framework that illustrates something more complex. The producƟ on possibility curve is a model students should use 
in this outcome, although teachers are encouraged to use models throughout the course to help students meet several outcomes. 
Discussions around causal relaƟ onships, inverse and direct relaƟ onships, and the need for assumpƟ ons within models should take place 
with students.  Economist must use the ceteris paribus assumpƟ on when developing  and using economic models. Ceteris paribus is a 
LaƟ n express for “all other things remaining the same.”
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

1.2.1 describe the three economic choices: what to produce, how to produce it, and for whom
1.2.2 disƟ nguish among the diff erent economic systems: tradiƟ onal, market, command, and mixed
1.2.3 explain why some goods and services are provided by governments while others are not
1.2.4 examine the implicaƟ ons as economic systems evolve and change over Ɵ me
1.2.5 analyse economic systems from the past or present (e.g., freedom, human rights, poliƟ cal events, effi  ciency, growth, equity, and  

employment) 

Introduction to Economics

analyse the roots and characterisƟ cs of various economic systems.

SCO 1.2  Economic Systems
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ElaboraƟ on

  1.2.1 describe the three economic choices: what to produce, how to produce it, and for whom

  1.2.2 disƟ nguish among the diff erent economic systems: tradiƟ onal, market, command, and mixed

  1.2.3 explain why some goods and services are provided by governments while others are not

  1.2.4 examine the implicaƟ ons as economic systems evolve and change over Ɵ me

Students should learn that all socieƟ es, despite their diff erences, must make three basic economic decisions — what to produce, how to 
produce, and for whom. By understanding how socieƟ es answer these quesƟ ons, students will gain meaning about how socieƟ es fulfi ll 
the needs and wants of its members and how socieƟ es allocate their resources. Depending on the society, the answers to these quesƟ ons 
are typically based on past pracƟ ce, the individual choices of consumers, government planning, or most oŌ en a mixture of all three. 

It is important for students to understand there are diff erent economic systems throughout the world — each dependent upon the histo-
ries, tradiƟ ons, values, goals, and poliƟ cs of the society. Students should disƟ nguish among the unique characterisƟ cs, strengths, and limita-
Ɵ ons of four main economic systems—tradiƟ onal, market, command, and mixed. It is important to note that most economic systems today 
are mixed, and few socieƟ es, if any, have a pure tradiƟ onal, pure market, or pure command economy. While learning about the diff erent 
economic systems, discussions should take place in the areas of consumer sovereignty, innovaƟ on, income distribuƟ on, stability, economic 
growth, and freedom. 

Economics and poliƟ cs are interrelated; therefore, students should also have knowledge of the four big poliƟ cal economies — communism, 
socialism, capitalism, and fascism. 

Students should learn the roots of economic systems and the impact of subsequent change in these systems. Students should examine 
the current paƩ erns among emerging and developed economies, so they can understand how confl icts and/or opportuniƟ es arise and 
change occurs. Students may explore historical change and the subsequent impact on a parƟ cular economic system, or they may focus 
on variables impacƟ ng current and future economic systems. The threat to sustainability as populaƟ ons conƟ nue to grow and addiƟ onal 
resources are needed, should be part of this discussion.  

Governments usually play an important role regarding the economic decision-making of a naƟ on. Students should discuss what goods and 
services should be provided by government and which should not. In some cases, many public goods and services may not be available if 
they were not provided by government. Governments someƟ mes off er goods or services to promote economic equity or economic 
effi  ciency. In certain cases, it can be argued, that it may be less desirable to allow for a market provision (e.g., naƟ onal defense, police, 
public educaƟ on). Students may benefi t by discussing the economic philosophies of Karl Marx and Adam Smith. 
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ElaboraƟ on

  1.2.5 analyse economic systems from the past or present (e.g., freedom, human rights, poliƟ cal events, effi  ciency, growth, equity, and   
 employment) 

Students will benefi t from examining various issues surrounding economic systems. Students can complete a small project on a country of 
interest by researching some of the issues - both posiƟ ve and negaƟ ve - related to the country’s economic system. Within their analysis, 
students should examine a variety of criteria including freedom, human rights, poliƟ cal events, effi  ciency, growth, equity, and employ-
ment. They may also want to look at other areas, such as climate change, health issues, poverty, war, emerging technologies, over-
harvesƟ ng of resources, or labour shortages. Most importantly, students should examine how economic systems can impact the lives of 
the people living within that system. 
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Unit 2: Microeconomic Concepts

• analyse factors and interacƟ ons signifi cant to demand and supply and to price elasƟ city 
of demand and supply. 

SCO 2.1  Demand and Supply

Students will be expected to ...

SCO 2.3  Financial Planning • evaluate how saving, invesƟ ng, and credit decisions impact fi nancial planning.

Unit 2 can be divided into three secƟ ons. The fi rst secƟ on relates to demand and supply. The concepts and ideas presented here will 
allow students to beƩ er examine the role producers and consumers play in the marketplace. The main theme of this outcome is market 
equilibrium. The second secƟ on of this unit deals with market structures: perfect compeƟ Ɵ on, monopolisƟ c compeƟ Ɵ on, oligopoly, 
and monopoly. Students will also learn about the theory of the fi rm: producƟ on, costs, revenue and profi ts. Finally, Unit 2 will provide 
students with the opportunity to learn more about fi nancial planning. Topics such as credit, saving, and invesƟ ng will be discussed. The 
emphasis on this outcome is to provide students with the knowledge and skills necessary to make informed decisions regarding personal 
fi nances. 

SCO 2.2  Market Structures • analyse the factors and characterisƟ cs signifi cant to market structures.

CogniƟ ve Process
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

2.1.1 explain demand and supply, and the law of demand and supply
2.1.2 explain the relaƟ onship between price, and quanƟ ty demanded and supplied
2.1.3 explain the diff erence between movements along, and shiŌ s in, the demand and supply curve
2.1.4 examine how factors can change demand and supply
2.1.5 graph a demand and supply curve, and changes in a demand and supply curve
2.1.6 explain how demand and supply interact to produce market equilibrium
2.1.7 examine demand and supply by graphing changes in equilibrium
2.1.8 explain the concepts of price elasƟ city of demand and supply
2.1.9 calculate price elasƟ city of demand and supply
2.1.10 defi ne the concepts of price elasƟ c demand and supply, price inelasƟ c demand and supply, unit elasƟ c demand and supply, 

perfectly elasƟ c demand and supply, and perfectly inelasƟ c demand and supply
2.1.11 explain the factors that aff ect price elasƟ city of demand and supply
2.1.12 examine how price changes impact total revenue
2.1.13 analyse the causes and consequences of price controls

Microeconomic Concepts

analyse factors and interacƟ ons signifi cant to demand and supply and to price elasƟ city of demand and supply. 

SCO 2.1  Demand and Supply
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ElaboraƟ on

  2.1.1 explain demand and supply, and the law of demand and supply

  2.1.2 explain the relaƟ onship between price, and quanƟ ty demanded and supplied

  2.1.3 explain the diff erence between movements along, and shiŌ s in, the demand and supply curve

  2.1.4 examine how factors can change demand and supply

Understanding demand and supply will help students learn about the dynamics of the market. Demand and supply highlight the relaƟ on-
ship between various prices and the quanƟ Ɵ es of the product consumers are willing to purchase or businesses are willing to supply. Stu-
dents should understand that the relaƟ onship between quanƟ ty demanded and price is inverse.  Therefore, when the price of a product is 
lowered, it becomes a beƩ er deal and people will likely purchase more. The demand curve’s negaƟ ve (downward) slope refl ects this law 
of demand. There is a direct relaƟ onship between a product’s quanƟ ty supplied and its price. Therefore, when the price of a product is 
dropped, the quanƟ ty supplied also drops. This is why the supply curve is posiƟ ve (upward) slopping and refl ects the law of supply.  

Students should understand that quanƟ ty demanded is the amount of a product that consumers are willing to purchase at each price, while 
quanƟ ty supplied is the amount of a product that business are willing to supply at each price. In this relaƟ onship, price is the independent 
variable and quanƟ ty demanded/supplied is the dependent variable. 

Students should learn the diff erence between a movement along and a shiŌ  in the demand and supply curve. The result of a change in 
price will cause a change in quanƟ ty demand/supply. This leads to a movement along a single demand/supply curve. For example, there is 
a rise in the quanƟ ty demanded when the price of apples drops.  This causes a movement from one point on the demand curve to anoth-
er. Similarly, there is a rise in the quanƟ ty supplied when the price of apples rises. A change in demand/supply is a shiŌ  in the enƟ re de-
mand/supply curve either to the right or the leŌ . ShiŌ s are the result of a change in a demand/supply factor. For example, when consumer 
incomes increase, there will be a shiŌ  in the enƟ re demand curve to the right. Similarly, the drop in the price of a related product will shiŌ  
the supply curve to the right. 

Students should examine the non-price factors that change demand or shiŌ  the demand curve (e.g., number of buyers, changes in income, 
and prices of subsƟ tutes and complements). They should also examine the non-price factors that change supply or shiŌ  the supply curve 
(e.g., number of producers, costs of the factors of producƟ on, and expectaƟ ons). Students should be presented with scenarios or case 
studies related to these factors, so they can determine the impact on demand or supply.
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ElaboraƟ on

  2.1.6 explain how demand and supply interact to produce market equilibrium

  2.1.7 examine demand and supply by graphing changes in equilibrium

  2.1.8 explain the concepts of price elasƟ city of demand and supply

  2.1.9 calculate price elasƟ city of demand and supply

Students should calculate the price elasƟ city of demand and the price elasƟ city of supply for a number of products. This makes it possi-
ble to quanƟ fy elasƟ city. QuanƟ fying elasƟ city provides a numerical value that will help students beƩ er understand the concept of price 
elasƟ city of demand and supply. The larger the number, the greater the price elasƟ city of demand and supply.   

Students should learn the impact that price has on various goods and services. They should learn about the concepts related to price elas-
Ɵ city of demand and price elasƟ city of supply. The degree the demand or supply curve responds to a change in price refl ects the curve’s 
elasƟ city. 

Students should be able to graph changes in equilibrium and analyse the informaƟ on contained on those same graphs. Students need to 
be able to explain the concepts that underlie the graph. They also should see the connecƟ ons between diff erent graphs, especially when 
there is a change in a variable or a change that results in a shiŌ  in a curve. An increase in demand causes the equilibrium for both price 
and quanƟ ty to rise while a decrease in demand causes the equilibrium for both price and quanƟ ty to fall.  An increase in supply causes 
the equilibrium price to decrease and the equilibrium quanƟ ty to increase ,while a decrease in supply causes the equilibrium price to 
increase and the equilibrium quanƟ ty to decease.  

A signifi cant theme of this outcome is market equilibrium - where the demand and supply curves intersect.  Students should learn how 
demand and supply interact to produce market equilibrium. Students should also understand that when the market is out of equilibrium 
there can be a surplus or a shortage. A surplus results when the quanƟ ty supplied exceeds the quanƟ ty demanded. A shortage results 
when the quanƟ ty demanded exceeds the quanƟ ty supplied. 

  2.1.5 graph a demand and supply curve, and changes in a demand and supply curve

Students should graph demand and supply curves, and changes within the graphs when various factors are considered. Graphing helps 
students to visualize data and will help them to analyze and make more sense out of what is happening. Teachers are encouraged to model 
graphing early and oŌ en. Graphs are especially useful when demonstraƟ ng the concepts of demand and supply. 
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ElaboraƟ on

  2.1.10  defi ne the concepts of price elasƟ c demand and supply, price inelasƟ c demand and supply, unit elasƟ c demand and supply, 
 perfectly elasƟ c demand and supply, and perfectly inelasƟ c demand and supply

  2.1.11 explain the factors that aff ect price elasƟ city of demand and supply

  2.1.13 analyse the causes and consequences of price controls

Finally, students should examine why governments chose to intervene in markets to override the “invisible hand” of compeƟ Ɵ on to im-
pose price controls, such as price ceilings and price fl oors. Specifi cally, they should examine food price controls, rent controls, and mini-
mum wage. They should also determine the impact and consequences of imposing a price ceiling and price fl oor. Students should take into 
consideraƟ on the winners and losers of imposing a price fl oor and/or a price ceiling. It is important for students to note that seƫ  ng a price 
fl oor tends to cause surpluses, while seƫ  ng a price ceiling tends to cause shortages. 

Students should understand how various factors aff ect price elasƟ city of demand (e.g., number and closeness of subsƟ tutes, the degree of 
necessity, and porƟ on of income spent on the good). Students should also understand how various factors aff ect price elasƟ city of supply 
(e.g., Ɵ me, mobility of factors of producƟ on, and ability to store stock). 

In order to understand the elasƟ city of demand and supply, students will need to remember several terms: 
• price elasƟ c demand/supply: a percentage change in a product’s price causes a larger percentage change in quanƟ ty demanded/  

supplied
• price inelasƟ c demand/supply: a percentage change in a product’s price causes a smaller percentage change in quanƟ ty demanded/ 

supplied
• unit elasƟ c demand/supply: a percentage change in price causes an equal change in quanƟ ty demanded/supplied
• perfectly elasƟ c demand/supply: a product’s price remains constant regardless of quanƟ ty demanded/supplied
• perfectly inelasƟ c demand/supply: a product’s quanƟ ty demanded/supplied remains constant regardless of price.

It is also important for students to understand the eff ect a price change has on total revenue. Total revenue is defi ned as the price of a 
product mulƟ plied by its quanƟ ty demanded. The price elasƟ city of demand determines which has a greater infl uence on a seller’s total 
revenue, a price change or the accompanying change to the quanƟ ty demanded.

  2.1.12 examine how price changes impact total revenue
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

2.2.1 explain monopoly, oligopoly, monopolisƟ c compeƟ Ɵ on, and pure compeƟ Ɵ on
2.2.2 describe laws and regulaƟ ons adopted in Canada to promote compeƟ Ɵ on, and protect businesses and consumers from illegal 

and unethical pracƟ ces
2.2.3 analyse, using examples, the characterisƟ cs of a monopoly, oligopoly, monopolisƟ c compeƟ Ɵ on, and pure compeƟ Ɵ on (e.g., 

number of businesses in the market; the barriers of entry; whether the products created are idenƟ cal, very similar, or diff erent; 
the level of compeƟ Ɵ on; impact on consumers, price and non-price compeƟ Ɵ on, and the control over price and output)

2.2.4 analyse theory of the fi rm (e.g., producƟ on, costs, revenue, profi t, loss) as it relates to market structures

Microeconomic Concepts

analyse factors and characterisƟ cs signifi cant to market structures.

SCO 2.2 Market Structures
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ElaboraƟ on

  2.2.1 explain monopoly, oligopoly, monopolisƟ c compeƟ Ɵ on, and pure compeƟ Ɵ on

  2.2.2 describe laws and regulaƟ ons adopted in Canada to promote compeƟ Ɵ on, and protect businesses and consumers from illegal and  
 unethical pracƟ ces

Market structures generally relate to the nature of compeƟ Ɵ on and the number of fi rms in the market that produce the same goods and services. The 
market structure infl uences the behaviour of individual fi rms in the market. Students should understand four diff erent market structures: perfect 
compeƟ Ɵ on, monopolisƟ c compeƟ Ɵ on, oligopoly, and monopoly. 
• Perfect compeƟ Ɵ on has a large number of buyers and sellers who exchange idenƟ cal products and represents a theoreƟ cally ideal situaƟ on. 
• MonopolisƟ c compeƟ Ɵ on has the condiƟ ons of perfect compeƟ Ɵ on with the excepƟ on of idenƟ cal products. Firms diff erenƟ ate their products to 

aƩ ract more customers and monopolize a small porƟ on of the market. 
• An oligopoly has a few large sellers which dominate the industry.
• A monopoly  is at the opposite end of the spectrum from perfect compeƟ Ɵ on. It has only one seller of a parƟ culate product. 

Students should also understand laws and regulaƟ ons adopted in Canada to promote compeƟ Ɵ on, and protect businesses and consumers from illegal 
and unethical pracƟ ces (e.g., collusion, tacit collusion, price discriminaƟ on, cartels, and predatory pricing).  Examples or cases can be presented so 
students can see why certain business pracƟ ces are illegal. Students can discuss why a business may choose to operate in an unethical manner and also 
the consequences of unethical behaviour. 

  2.2.3  analyse, using examples, the characterisƟ cs of a monopoly, oligopoly, monopolisƟ c compeƟ Ɵ on, and pure compeƟ Ɵ on (e.g., number   
 of businesses in the market; the barriers of entry; whether the products created are idenƟ cal, very similar, or diff erent; the level of 
 compeƟ Ɵ on; impact on consumers, price and non-price compeƟ Ɵ on, and the control over price and output)

• Perfect CompeƟ Ɵ on (PC): Although perfect compeƟ Ɵ on exists only in theory, it is used in economics as a key reference point to measure or com-
pare with other market structures. PC has many buyers and sellers, a standard product, and low barriers to entry. Due to the nature of this market 
structure, no individual fi rm has any infl uence over the price of goods and services. Businesses that operate within a PC are price takers. This condi-
Ɵ on creates a very compeƟ Ɵ ve environment in which price is determined by the market as a whole. Products in this market structure are considered 
homogeneous, meaning buyers will have no preference or loyalty to individual fi rms. There are no signifi cant legal, technical, or fi nancial obstacles 
to enter or leave industries operaƟ ng in a PC. Due to the degree of compeƟ Ɵ on, if a fi rm decides to increase its price, it would sell nothing since 
buyers have the ability to purchase from several compeƟ tors. A fi rm will only sell products at the established market equilibrium price; to sell below 
market equilibrium would impact revenue and profi ts. It is for this reason that an individual fi rm faces a perfectly elasƟ c demand curve.  

• MonopolisƟ c CompeƟ Ɵ on (MC): Similar to PC, in an MC there are many buyers and sellers. The main diff erence between MC and PC is that fi rms 
compete by diff erenƟ aƟ ng their products from their rivals. By persuading consumers that their product is diff erent, fi rms operaƟ ng in a MC are 
someƟ mes able to charge a diff erent price than their compeƟ tors.  In reality, these diff erences may be real or imagined. AdverƟ sing and promoƟ on 
can someƟ mes create the belief that one product is beƩ er than the other when in fact there may be very liƩ le diff erence. 
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ElaboraƟ on

Therefore, within MC fi rms have some price control, and are price makers to a limited extent. Eff ecƟ ve product diff erenƟ aƟ on allows an MC 
fi rm to face highly elasƟ c rather than perfectly elasƟ c demand. The more eff ecƟ vely a fi rm diff erenƟ ates its product, the more control that 
fi rm will have over price. A fi rm can raise its price without losing all of its sales if consumers are loyal and feel that the product is worth more 
than other less costly subsƟ tutes. Barriers to entry and exit for fi rms in this market are quite minimal. 

• Oligopoly: An oligopoly is a market structure that consists of a few large fi rms that dominate and control the majority of supply of industry 
output. Within this type of market structure, fi rms have considerable infl uence over price and output. Firms that operate in an oligopolisƟ c 
industry are well aware of the acƟ ons and strategies used by their compeƟ tors. Pricing and promoƟ onal acƟ viƟ es used by one fi rm will usu-
ally be quickly matched by others to avoid losing market share. Products within this type of market may be homogeneous or diff erenƟ ated. 
Considering there are only a few large fi rms that dominate the industry there are signifi cant barriers to entry and exit. For new fi rms, it can 
be very diffi  cult to enter into oligopolisƟ c industries. It typically requires a large iniƟ al capital investment and a certain level of economics of 
scale in order to be compeƟ Ɵ ve with exisƟ ng fi rms. Firms in an oligopoly are reluctant to engage in price wars. Prices in this market structure 
therefore tend to be quite stable. If a fi rm aƩ empts to lower its prices, it will likely only have a short-term benefi t since compeƟ tors will soon 
follow suit. This can put downward pressure on prices and lead to a reducƟ on of revenue and profi ts. This concept is illustrated in a kinked 
demand curve. Firms in this market structure therefore tend to compete using non-price compeƟ Ɵ on. Students should understand how var-
ious fi rms engage in price and non-price compeƟ Ɵ on. Non-price compeƟ Ɵ on (e.g., adverƟ sing, packaging, product development, and quality 
of service) is common in oligopolies in order to avoid a price war. Students can use game theory (the prisoner’s dilemma) to illustrate strate-
gic behaviour—behaviour that takes into account the expected behaviour of others and the recogniƟ on of mutual interdependence. 

• Monopoly: A monopoly is a market structure in which there is a single seller of a commodity that has no close subsƟ tutes. Considering the 
fi rm has no close subsƟ tutes, the monopolist is a price maker. There are extensive barriers to entry within a monopolisƟ c market structure, 
which leaves the monopolist in a secure posiƟ on. Lack of compeƟ Ɵ on, in some areas, is considered more realisƟ c. This is the case for many 
government services. Considering only one fi rm exists in a monopoly, its demand curve becomes the demand curve for the industry or mar-
ket. The demand curve is down-sloping, which means the monopolist has tremendous infl uence over either price or quanƟ ty. If prices are 
raised in this market structure, demand will likely be inelasƟ c, considering consumers have liƩ le choice in subsƟ tutes. This does not create a 
great environment for consumers; however, if prices become too high, a government can step in and intervene.

Within this outcome, students should also examine producƟ on, costs, revenue, and profi t. Students should learn why a business tries to operate as ef-
fi ciently as possible with the goal of making a given quanƟ ty of products at the lowest cost. Students should understand economic costs and economic 
profi t. Students should also understand the diff erence between accounƟ ng profi t and economic profi t. Students should understand the law of dimin-
ishing returns, and increasing, decreasing, and constant returns of scale. Students should use graphs to understand the relaƟ onship that exists between 
marginal cost and marginal revenue and average cost and average revenue.  Students should be able to idenƟ fy the break-even point and the profi t 
maximizing point within a data set. 

  2.2.4 analyse theory of the fi rm (e.g., producƟ on,  costs, revenue, profi t, loss) as it relates to market structures
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

2.3.1 analyse the principles of sound fi nancial planning and decision making (e.g., the importance of saving and invesƟ ng, accessing 
and managing credit, the impact of compound interest, diversifying investments, and the relaƟ onship between risk and return) 

2.3.2 explain the role of debt and equity securiƟ es in the marketplace from an investor and a business point of view
2.3.3 disƟ nguish between various credit products (e.g., credit cards, credit lines, overdraŌ , variable/fi xed rate loans, and mortgages), 

investment products (e.g., guaranteed investment cerƟ fi cates, stocks, bonds, mutual funds), and investment accounts   
(e.g., registered reƟ rement savings plans and tax-free savings accounts)

2.3.4 explain how a stock exchange funcƟ ons 
2.3.5 evaluate informaƟ on from a stock exchange 
2.3.6 evaluate the fi nancial situaƟ on of real or fi cƟ onal people by providing a criƟ que and recommending eff ecƟ ve strategies for 

improvement

Microeconomic Concepts

evaluate how saving, invesƟ ng, and credit decisions impact fi nancial planning.

SCO 2.3  Financial Planning
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ElaboraƟ on

2.3.1 analyse the principles of sound fi nancial planning and decision making (e.g., the importance of saving and invesƟ ng, accessing and   
 managing credit, the impact of compound interest, diversifying investments, and the relaƟ onship between risk and return)

2.3.2 explain the role of debt and equity securiƟ es in the marketplace from an investor and a business point of view

The main objecƟ ve of this outcome is for students to learn about fi nancial planning. One does not have to look too far to fi nd an arƟ cle 
related to the importance of saving and invesƟ ng, or the serious fi nancial diffi  culƟ es that can be brought on by poor credit decisions. For 
many students, proper fi nancial planning seems overwhelming considering all of the informaƟ on, terminology, and myths. Teachers must 
work with students to make them aware of the principles involved in the fi nancial planning process (e.g., the importance of saving and in-
vesƟ ng, accessing and managing credit, the impact of compound interest, diversifying investments, and the relaƟ onship between risk and 
return). For both invesƟ ng and credit decisions, students must learn how to make more informed decisions. Students should also be aware 
of the possible consequences of making uninformed or impulse decisions. In order to fully cover this outcome, it may be benefi cial to have 
a guest speaker from a local fi nancial insƟ tuƟ on visit the class. 

A study into investments will lead students to a discussion about the role of fi nancial securiƟ es, including shares (equity securiƟ es) and 
bonds (debt securiƟ es). These are two common external sources of fi nancing used by businesses to raise funds and grow. Businesses can 
use debt to borrow money from an outside source with the promise of paying back the borrowed amount, plus the agreed upon interest, 
at a later date. Bonds are one example of a debt security. Investors can loan funds to businesses and governments by purchasing their 
bonds. 

Equity fi nancing for a business means raising capital by selling shares (preferred or common) to investors. Unlike debt fi nancing, the capital 
raised is not paid back. Instead, investors put their money into a business and become parƟ al owners. They are then enƟ tled to a share of 
the businesses profi ts over Ɵ me. Investors generally want the price of their stock to increase (capital gains) and/or they expect to receive 
regular dividends.

2.3.3 disƟ nguish between various credit products (e.g., credit cards, credit lines, overdraŌ , variable/fi xed rate loans, and mortgages),   
investment products (e.g., guaranteed investment cerƟ fi cates, stocks, bonds, mutual funds), and investment accounts  (e.g., 

 registered reƟ rement savings plans and tax-free savings accounts)

As students mature, they will be exposed to a variety of credit products. They need to be well informed and develop an awareness of 
these products in order to avoid serious fi nancial diffi  culƟ es. An understand of the various credit products will also allow students to make 
more informed decisions. Students should examine the advantages and disadvantages of various credit products and the terminology used 
with credit contracts. 
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ElaboraƟ on

  2.3.5  evaluate informaƟ on from a stock exchange

  2.3.4 explain how a stock exchange funcƟ ons 

Before you invest your money, you need to save. A saver limits spending and allows a surplus of funds to accumulate. An investor puts sav-
ings to work with the expectaƟ on of future return or benefi t. Saving and invesƟ ng can help students reach both their short-term and long-
term goals. Students should examine the types and features of diff erent investments, such as guaranteed investment cerƟ fi cates, stocks, 
bonds, and mutual funds. By looking at diff erent types of investment products, students can beƩ er understand the diff erent characterisƟ cs 
of each product. This will allow students to make connecƟ ons between the risk and reward of the diff erent investment alternaƟ ves. 

Finally, it is important that students understand the benefi ts and limitaƟ ons of diff erent investment accounts. A registered reƟ rement sav-
ings plan and a tax-free savings account are two accounts that many Canadians use to purchase investment products. 

A stock exchange  is an organized marketplace for investors to buy and sell shares. The various stock exchanges in a country consƟ tute the 
stock market. Each day, millions of shares are traded between investors, on various stock exchanges, all over the world. In Canada, the 
Toronto Stock Exchange (TSX), and the TSX Venture Exchange are where most equity transacƟ ons (buying and selling) are done. Most bids 
to buy and sell stocks are now made electronically. Market watchers like to track markets by watching the movement of various indexes. 
The overall behaviour of the market can be learned by watching the performance  of an index (e.g., Dow Jones Industrial Average).

Students should follow a variety of investment products over Ɵ me to see how they can fl uctuate. A stock market project will help students 
understand the concept of securiƟ es and the terminology associated within the market. This will also allow students to see the importance 
of diversifi caƟ on and the relaƟ onship between risk and return. Students can buy and sell diff erent securiƟ es by looking at the strengths, 
weaknesses, opportuniƟ es, and threats of various stocks. Students should be able to support their decision for buying or selling various 
securiƟ es with strong arguments. 
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ElaboraƟ on

  2.3.6 evaluate the fi nancial situaƟ on of real or fi cƟ onal people by providing a criƟ que andproviding a criƟ que and  recommending eff ecƟ ve strategies for 
 improvement

Financial objecƟ ves are largely dependent on personal preferences, goals, and life stage. Students should understand  that there are 
many combinaƟ ons of personal factors, fi nancial factors, psychological factors, and fi nancial goals that work to infl uence people’s 
decision making. Students should evaluate diff erent situaƟ ons in order to determine the appropriateness of diff erent fi nancial assets and 
credit products. Students can consider the following examples for discussion:
• A couple is thinking about using the money for the down payment for their house, to invest in the stock market. They want to keep 

their money in the market unƟ l they fi nd the right house. They feel the market can provide a higher return then their savings account.
• Jim is 45 years old. Each year he begins to put some money away for reƟ rement, but each year he decides to use the money to travel 

down south. He feels it is important to use the money while he can. He feels that he can always save more for reƟ rement when he 
gets older. 

• Alice recently fi nished university, and she is earning a good salary working for a bank. She has decided to invest some of her money 
into  a popular mutual fund that has been performing well. The mutual fund is very risky, and although Alice is quite risk adverse, she 
sƟ ll decides to invest a substanƟ al amount of money in equiƟ es. 

• Pam is Ɵ red of driving her old banged up vehicle. She has decided she is going to buy a new car. Pam does not quality for fi nancing, 
but she realized that she can pay for the new car if she takes all of the money from her emergency fund and maxes the limit on both 
of her credit cards. 

• Joey realized that he had some extra money leŌ  over from his student loan. He decided that he should use the funds to purchase the 
newest gaming console for himself and his roommates to enjoy. 
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Unit 3: Macroeconomic Concepts

• analyse factors and concepts signifi cant to economic indicators and economic 
fl uctuaƟ ons.

SCO 3.1  Measuring Economic AcƟ vity

Students will be expected to ...

SCO 3.4  Fiscal Policy

SCO 3.3  Monetary Policy

SCO 3.2  Money and Financial InsƟ tuƟ ons • demonstrate an understanding of the historic and current roles of money and  
fi nancial insƟ tuƟ ons in our society.

• analyse factors and concepts signifi cant to monetary policy.

• analyse factors and concepts signifi cant to fi scal policy.

Unit 3 relates to macroeconomics. Macroeconomics combines the individual markets of a naƟ on to determine its economic health. Unit 
3 will introduce students to macroeconomic concepts such as gross domesƟ c product, consumer price index, infl aƟ on, unemployment, 
and the various stages of the business cycle. These economic indicators are important for governments to make fi scal and monetary 
polices. These policy decisions impact government spending, taxes, and interest rates, and can impact all levels of government.
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

3.1.1 examine the circular fl ows of income and spending—incorporaƟ ng households, businesses, fi nancial markets, and government
3.1.2 explain the diff erence between GDP and GNP, real and nominal GDP, total and per capital GDP, and the income and   

expenditure approach when measuring GDP
3.1.3 calculate nominal GDP using the expenditure and income approach, and real GDP using the GDP defl ator
3.1.4 explain the concept and phases of the business cycle
3.1.5 disƟ nguish between the microeconomic concepts of demand and supply, and the macroeconomic concepts of aggregate demand 

and aggregate supply
3.1.6 explain infl aƟ on, defl aƟ on, hyperinfl aƟ on, nominal income, real income, and the consumer price index (CPI)
3.1.7 explain labour force, parƟ cipaƟ on rate, unemployment rate, full employment, and the natural unemployment rate
3.1.8 calculate the parƟ cipaƟ on rate and the unemployment rate
3.1.9 disƟ nguish among fricƟ onal, seasonal, structural, and cyclical unemployment, and provide examples of each
3.1.10 analyse the relaƟ onships that exist among economic indicators
3.1.11 examine the limitaƟ ons of economic indicators
3.1.12 examine the possible consequences of economic growth, infl aƟ on, defl aƟ on, and unemployment

Macroeconomic Concepts

analyse factors and concepts signifi cant to economic indicators and economic fl uctuaƟ ons.

SCO 3.1  Measuring Economic AcƟ vity
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ElaboraƟ on

  3.1.1 examine the circular fl ows of income and spending—incorporaƟ ng households, businesses, fi nancial markets, and government

  3.1.2 explain the diff erence between GDP and GNP, real and nominal GDP, total and per capital GDP, and the income and expenditure 
 approach when measuring GDP

  3.1.3 calculate nominal GDP using the expenditure and income approach, and real GDP using the GDP defl ator

  3.1.4 explain the concept and phases of the business cycle

Gross domesƟ c product (GDP) is the most prominent measure of economic growth. GDP is the total dollar value of all fi nal goods and 
services produced in Canada over a given period. Students should understand that while GDP focuses on incomes made in Canada, gross 
naƟ onal product (GNP) focuses on the earnings of Canadians both within Canada and elsewhere. By tracking changes in GDP over Ɵ me, 
students can determine if a naƟ on’s economy is expanding or contracƟ ng. They can also compare the GDP among diff erent naƟ ons and 
discuss how GDP is used to gauge a standard of living. Per capita GDP is used to provide data to compare our standard of living. Students 
should become familiar with both the income and expenditure approach when measuring GDP.  Students should understand the diff erence 
between real and nominal GDP.  Real GDP does not take infl aƟ on into account, while nominal GDP does. 

Students should learn that Canada’s GDP is calculated using two approach. One method measures spending (the expenditure approach) 
and the other method measures income ( the income approach). Spending for one person is income for another, therefore the income 
approach and expenditure approach for calculaƟ ng GDP will lead to the same result. The income approach is compiled of the payments of 
the factors of producƟ on (wages and salaries, corporate profi ts, interest income, and incomes and rents). StaƟ sƟ cs Canada has also added 
three other classifi caƟ ons: indirect taxes, depreciaƟ on, and a staƟ sƟ cal discrepancy account.  The expenditure approach includes personal 
consumpƟ on (C), gross investment (I), government purchases (G), net exports (X-M), as well as a staƟ sƟ cal discrepancy account. Students 
should use the GDP defl ator to fi nd real GDP. This will allow students to see how nominal output can diff er from the naƟ on’s real output. 

When discussing GDP and economic growth, the business cycle should be explored.  In an economy, real GDP rises and falls in a cycle of 
expansion and contracƟ on. Students should be able to explain each phase of the business cycle and discuss the eff ects of an expansion and 
contracƟ on.  Students should  also be able to explain the diff erence between recessions and depressions. Finally, students should under-
stand how consumer and business expectaƟ ons can magnify the upward or downward trend of the economy. 

The circular fl ow of income is a model that represents the movement of money, products, and resources within an economy. Students 
should begin by looking at how households and businesses interact within the circular fl ow of income and spending. They should then 
expand their thinking of this model by including other parƟ cipants including government  and fi nancial markets. When examining the 
circular fl ow of income in more complex models, students should learn about both leakages (savings, taxes, and import expenditures) and 
injecƟ ons (investment, government expenditure, and export revenue). 
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ElaboraƟ on

  3.1.6 explain infl aƟ on, defl aƟ on, hyperinfl aƟ on, nominal income, real income, and the consumer price index (CPI)

  3.1.7 explain labour force, parƟ cipaƟ on rate, unemployment rate, full employment, and the natural unemployment rate

  3.1.8 calculate the parƟ cipaƟ on rate and the unemployment rate

Students have probably heard of the term infl aƟ on considering it is one of the most talked-about economic concepts. One of the economic 
goals of government policy-makers is to try to minimize the county’s infl aƟ on. It is important that students understand why governments 
stress the goal of price stability. Students should learn that as infl aƟ on rises, the purchasing power of a single dollar falls. Defl aƟ on and 
hyperinfl aƟ on should also be introduced. Infl aƟ on and defl aƟ on are typically measured by calculaƟ ng a consumer price index (CPI), which 
measures price changes for a typical basket of consumer goods for the average household. CPI is useful in helping consumers determine 
how much beƩ er or worse off  they are due to infl aƟ on. To determine how purchasing power is impacted by infl aƟ on, students should also 
understand the diff erence between nominal income and real income. 

Another goal of Canada is full employment.  Students should understand that only a person who is able to, and is looking for work, but 
is not working is considered unemployed. Babies, students, reƟ rees, and people who have given up looking for a job are not included as 
members of the labour force. Full employment is defi ned in terms of a natural unemployment rate and includes some fricƟ onal 
unemployment. There is always a proporƟ on of the labour force that is unemployed. 

Students should understand that the offi  cial unemployment rate is the number of unemployed people in the labour force as a percentage 
of the enƟ re labour force. The parƟ cipaƟ on rate is the percentage of the enƟ re labour force populaƟ on that make up the labour force. 

  3.1.5  disƟ nguish between the microeconomic concepts of demand and supply, and the macroeconomic concepts of aggregate demand  
  and aggregate supply

Students should understand the diff erence between demand and supply at the microeconomic level and aggregate demand and aggregate 
supply at the macroeconomic level. Students should understand the factors that change aggregate demand (consumpƟ on, investment, 
government spending, and net exports) and aggregate supply (input prices, producƟ vity, resource supplies, and government policies). An 
economy’s equilibrium price level and real output occur at the intersecƟ on of the aggregate demand and aggregate supply curves. 
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ElaboraƟ on

  3.1.9 disƟ nguish among fricƟ onal, seasonal, structural, and cyclical unemployment, and provide examples of each

  3.1.10  analyse the relaƟ onships that exist among economic indicators 

Students should disƟ nguish among the types of unemployment— structural, fricƟ onal, cyclical, and seasonal, and examples of each should 
be discussed. Students will benefi t by researching historical or current examples of each type of unemployment. They should also discuss 
the causes of and possible acƟ ons to ease each type of unemployment. Finally, students can discuss various government policies that can 
be put in place to help alleviate diff erent types unemployment. 

Students must also understand how to analyse the relaƟ onships among economic indicators. For example, several years of sustained GDP 
growth may lead to a drop in unemployment but a rise in infl aƟ on. Students should also consider how one economic indicator can impact 
another. For example, higher prices caused by infl aƟ on may cause real GDP to increase, when in reality the economy has not changed. 

  3.1.11 examine the limitaƟ ons of economic indicators

  3.1.12 examine the possible consequences of economic growth, infl aƟ on, defl aƟ on, and unemployment

GDP, CPI and unemployment all have several limitaƟ ons that students should consider. For example, GDP excludes non-market acƟ viƟ es 
and the underground economy even though these acƟ viƟ es have a vital impact on the living standards of Canadians. CPI may not apply to 
many consumers considering the consumpƟ on paƩ ers do not always match those of the typical urban household.  Finally, the offi  cial 
unemployment rate makes no disƟ ncƟ on between part-Ɵ me and full-Ɵ me employment, nor does it refl ect the appropriateness of the work. 
Some workers may have to work at jobs in which they are underemployed and therefore does not fully uƟ lize their skills and educaƟ on.

The consequences of economic growth, infl aƟ on, and unemployment should be examined. A decrease in GDP can impact living standards, 
unemployment, and the distribuƟ on of income. Although an increase in GDP is generally viewed as a posiƟ ve change, it may account for 
environmental destrucƟ on or drive up infl aƟ on, potenƟ ally miƟ gaƟ ng any gains. High infl aƟ on can lead to uncertainty within the economy, 
impact savings, and damage the compeƟ Ɵ veness of exports. Defl aƟ on can lead to high levels of cyclical unemployment and bankruptcies.  
Finally, some of the consequences of unemployment include loss of GDP, loss of tax revenue, loss of income for individuals, increased crime 
rates, increased stress levels, family breakdown, and homelessness.
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

3.2.1 explain the history and nature of money
3.2.2 explain the funcƟ ons of money and the forms of money supply 
3.2.3 explain the basic funcƟ ons of the Canadian chartered banking system and other fi nancial insƟ tuƟ ons, such as insurance compa-

nies, credit unions, payday loan companies, and investment fi rms
3.2.4 explain the fracƟ onal reserve principle and the deposit mulƟ plier
3.2.5 explain the importance of strong fi nancial markets 

Macroeconomic Concepts

demonstrate an understanding of the historic and current roles of money and fi nancial insƟ tuƟ ons in our society.

SCO 3.2  Money and Financial InsƟ tuƟ ons
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ElaboraƟ on

  3.2.1 explain the history and nature of money

  3.2.2 explain the funcƟ ons of  money and the forms of money supply 

  3.2.3 explain the basic funcƟ ons of the Canadian chartered banking system and other fi nancial insƟ tuƟ ons, such as insurance companies,  
  credit unions, payday loan companies, and investment fi rms 

The nature of money and its evoluƟ on are the focal points of this outcome. Students should learn how early systems of exchange, such as 
bartering, gave way to more effi  cient and convenient means of exchange as trade expanded and the roots of globalizaƟ on were sown. 
Students are familiar with contemporary forms of money—cash, debit, and credit cards — but may not know about earlier forms of 
currency such as commodity money (e.g., caƩ le, wheat, tools, gold, silver, and copper). The shiŌ  to coinage in seventh century BC did not 
have far to go, since metals had already been introduced. A paper system was developed by the Chinese in seventh century CE, although it 
was used merely as a receipt for coinage unƟ l seventeenth century England, when paper was actually used as currency to purchase goods. 
From there, paper money progressed to legal tender. With Ɵ me, the nature of money became more and more abstract; now, for example, 
we deal in electronic money.

Students should learn about the three main funcƟ ons of money—a medium of exchange, a measure of value, and a store of value—and 
they may speculate about future forms and funcƟ ons of money. They should also learn about money supply, which is made up of currency 
and deposits: demand deposits, noƟ ce deposits, term deposits, and foreign currency deposits. Based on the funcƟ ons of money and the 
types of money supply, money can be defi ned narrowly or broadly. 

Most students will think about banks when they hear the term fi nancial insƟ tuƟ on. Students should learn why banks came into being. They 
may explore some of the more general origins of banking, but the main focus should be on the composiƟ on of the Canadian chartered 
banking system. Students should learn that Canada operates on a branch banking system (diff erent from the unit banking model in the 
United States) and that Canada’s “Big Six” insƟ tuƟ ons control the bulk of the assets in the country.  The Canadian chartered banking sys-
tem is therefore an oligopoly. Banks provide a safe place to store and access money. In their basic form, banks use a porƟ on of the money 
deposited to provide loans to others. Profi t is made by paying lower interest rates on deposits than on the interest they charge on loans. 
Students should understand that tradiƟ onally, chartered banks, trust companies, insurance companies, and investment dealers formed four 
disƟ nct pillars within the Canadian fi nancial system. Financial deregulaƟ on has allowed each insƟ tuƟ on to perform a wider range of func-
Ɵ ons. Some discussion should be directed to each fi nancial insƟ tuƟ on and the funcƟ ons it performs. 
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ElaboraƟ on

Students should also be made aware of the importance of having strong fi nancial markets. Financial markets provide a forum where 
suppliers of funds (savers) and demanders of funds (users) can transact business. In exchange for using their funds, users provide a fi nancial 
security to savers. For a typical chequing account, a modest level of interest is typically provided; however, bonds generally provide a higher 
level of interest. Most securiƟ es have a risk versus reward trade-off , and the type of security indicates the compensaƟ on the saver will 
receive. In Canada’s economy, individuals, business organizaƟ ons, and governments are part of fi nancial markets. To have fi nancial markets 
that funcƟ on effi  ciently, parƟ cipants must have trust in the system. In some non-democraƟ c, non-capitalisƟ c countries, there is no trust in 
the fi nancial markets due to corrupƟ on and currency instability. These countries have diffi  culty growing and developing. 

  3.2.5 explain the importance of strong fi nancial markets 

  3.2.4 explain the fracƟ onal reserve principle and the deposit mulƟ plier

Deposit takers receive deposits from savers and lend it to borrowers. They also must keep some cash reserves  for anƟ cipated withdrawals. 
Deposit takers therefore hold a certain porƟ on of deposits in the form of cash reserves. This porƟ on can be expressed as a percentage or 
in decimal terms. It represents the fracƟ onal reserve principle. Students should also understand the money creaƟ on process when deposit 
takers lend out their excess reserves. Examples of how money is created through transacƟ ons should be shared and explained to students. 
By compleƟ on of this outcome, students should be able to explain the concepts and terminology related to the fracƟ onal reserve principle 
and the deposit mulƟ plier.  
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

3.3.1 explain monetary policy 
3.3.2 explain the roles of the Bank of Canada
3.3.3 describe the diff erence between the Federal Government’s use of expansionary monetary policy and contracƟ onary monetary 

policy to promote price stability, full employment, and economic growth
3.3.4 examine the tools of monetary policy: bond sales/purchases and the overnight rate
3.3.5 describe how changes in interest rates impact individuals and businesses
3.3.6 explain how monetary policy can infl uence aggregate demand and aggregate supply
3.3.7 describe the strengths and weaknesses of monetary policy
3.3.8 analyse the implicaƟ ons and complexity of decisions regarding monetary policy 

Macroeconomic Concepts

analyse the factors and concepts signifi cant to monetary policy.

SCO 3.3  Monetary Policy

Fa
ct

ua
l

Co
nc

ep
tu

al

Pr
oc

ed
ur

al

M
et

ac
og

ni
Ɵ v

e

1
Remembering

Understanding

2
Applying

Analysing

3
EvaluaƟ ng

CreaƟ ng

3.3



56SOCIAL STUDIES: INTRODUCTORY ECONOMICS ECO621A

ElaboraƟ on

  3.3.1 explain monetary policy 

  3.3.2 explain the roles of the Bank of Canada

  3.3.4 examine the tools of monetary policy: bond sales/purchases and the overnight rate

  3.3.3 describe the diff erence between the Federal Government’s use of expansionary monetary policy and contracƟ onary monetary policy  
  to promote price stability, full employment, and economic growth 

This outcome focuses on monetary policy. Monetary policy refers to making changes in a naƟ on’s money supply for the purpose of 
infl uencing the economy. The government’s strategies regarding monetary policy have become more publicized and debated in recent 
years. 

The Bank of Canada, our central bank, is the main agent that aff ects changes in the money supply. Students should understand the func-
Ɵ ons of the Bank of Canada: issuer of currency; banker of the government; manager of reserves of foreign currencies; auditor, inspector, 
and lender to commercial banks; and regulator of the money supply. 

Students should understand the impact the Bank of Canada has on monetary policy. In an eff ort to infl uence monetary policy, 
the Bank of Canada tries to control infl aƟ on and aƩ empts to curb downturns in the economy. In Ɵ mes when it is necessary to sƟ mulate 
output and increase employment, the Bank of Canada can use expansionary monetary policy. In Ɵ mes when the Bank of Canada believes 
the economy is growing too rapidly, it can use contracƟ onary monetary policy to deter infl aƟ on. 

To achieve these objecƟ ves, the Bank of Canada buys and sells government securiƟ es in the open market. In Ɵ mes when it is necessary to 
sƟ mulate output and increase employment, the Bank of Canada can use expansionary monetary policy and buy securiƟ es. The demand for 
securiƟ es will cause bond prices to rise and interest rates to fall. Bond prices and interest rates have an inverse relaƟ onship. Lower interest 
rates encourage more borrowing and spending amongst individuals and businesses. In Ɵ mes when the Bank of Canada believes the econo-
my is growing too rapidly, it can use contracƟ onary monetary policy to deter infl aƟ on. In this case, the bank will sell securiƟ es at prices that 
guarantee someone will buy them. The infl ux of securiƟ es causes bond prices to fall and interest rates to rise. 

Another tool used to infl uence monetary policy is the overnight rate. The overnight rate is the offi  cial rate of the Bank of Canada and the 
rate it charges on loans to commercial banks. This rate stays in eff ect unƟ l it is changed by the Bank of Canada and generally infl uences all 
other interest rates (e.g., prime rate and mortgage rates). A drop in the overnight rate signals expansionary policy, which means credit is 
more freely available and cheaper. ContracƟ onary policy, which means less money in the economy, is refl ected in a higher bank rate. 
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ElaboraƟ on

  3.3.5 describe how changes in interest rates impact individuals and businesses

  3.3.6 explain how monetary policy can infl uence aggregate demand and aggregate supply

  3.3.7 describe the strengths and weaknesses of monetary policy

  3.3.8 analyse the implicaƟ ons and complexity of decisions regarding monetary policy 

A link should be made between expansionary monetary policy and contracƟ onary monetary policy and its impact on aggregate demand 
and aggregate supply. 

Monetary policy has the benefi t of being more isolated from poliƟ cs than decisions regarding fi scal policy. Also, monetary policy decisions 
can be made much faster than those related to fi scal policy. Some drawbacks of monetary policy include its weakness as an expansionary 
tool, its broad impact or inability to focus on a parƟ cular region, and the confl ict that someƟ mes arises with the goal of fi nancial stability. 

To the average consumer interested in purchasing a new house or car, the interest rate is one of the most important of all economic 
staƟ sƟ cs. It has the power to shape the future for most of us, whether we are interest earners or interest payers. To a business planning a 
new capital investment, a change in interest rates will oŌ en Ɵ p the decision of whether or not to go ahead.  For some businesses who are 
holding signifi cant debt, a rise in interest can signifi cantly impact their profi t margin. 

The economic health of an economy depends on the money supply growing but not too quickly or slowly. Students must learn that there 
are implicaƟ ons for an economy that has too much money and/or too liƩ le money. If the Bank of Canada increases the money supply 
too much, it would result in infl aƟ on. If the Bank of Canada does not increase money supply enough, it would result in a recession or low 
economic growth. When making decisions around monetary policy, the Bank of Canada tries to make the right choices appropriate for the 
economy. The wrong decision can have signifi cant implicaƟ ons. Students should ulƟ mately be able to examine how well Canada’s monetary 
policies are achieving economic stability.
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

3.4.1 explain fi scal policy
3.4.2 explain the diff erence among a budget defi cit, a budget surplus, a balanced budget, and the naƟ onal (government) debt
3.4.3 describe specifi c taxes paid by diff erent stakeholders (e.g., income tax, sales tax, property tax, corporate tax, capital gains tax) 

and classify them by type (e.g., progressive, regressive, and proporƟ onal; direct and indirect)
3.4.4 describe the major revenue and expenditure categories of each level of government in Canada
3.4.5 disƟ nguish between the Federal Government’s use of expansionary fi scal policy and contracƟ onary fi scal policy to promote 

price stability, full employment, and economic growth
3.4.6 explain how fi scal policy can infl uence aggregate demand and aggregate supply
3.4.7 analyse the implicaƟ ons and complexity of government budgetary decisions (e.g., prioriƟ es, cuts, opportunity cost, impact on 

government debt, impact on individuals and businesses)

Macroeconomic Concepts

analyse the factors and concepts signifi cant to fi scal policy.

SCO 3.4  Fiscal Policy
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ElaboraƟ on

  3.4.1  explain fi scal policy

  3.4.2 explain the diff erence among a budget defi cit, a budget surplus, a balanced budget, and the naƟ onal (government) debt

  3.4.3 describe the major revenue and expenditure categories of each level of government in Canada

  3.4.3 describe specifi c taxes paid by diff erent stakeholders (e.g., income tax, sales tax, property tax, corporate tax, capital gains tax) and   
 classify them by type (e.g., progressive, regressive, and proporƟ onal; direct and indirect)

Fiscal policy relates to the government’s approach toward its own spending and taxaƟ on. In Canada, the government’s fi scal policy is 
revealed when the Minister of Finance “brings down” the budget in Parliament each spring. 

The government’s annual budget provides esƟ mates on government revenues and expenditures. Students should understand the 
diff erence between budget defi cits/surpluses and the government’s debt. If a government spends more money than it collects through 
taxes, it will lead to a budget defi cit. If net tax revenue is in excess of government spending, then it will lead to a budget surplus. It is very 
rare that a government produces a balanced budget. Students should understand that the naƟ onal debt is the summaƟ on of all of the 
fl ows of defi cits and surpluses. 

Many of the services and benefi ts we enjoy are made possible through taxes. We pay taxes on our income and on most goods and services 
we purchase in Canada. The government collects these taxes to pay for such things as roads, highways, hospitals, educaƟ on, health care 
services, naƟ onal defence, police and fi re services, parks and playgrounds, libraries, garbage collecƟ on, and many other programs and 
services. Tax revenue also helps redistribute wealth to benefi t lower-income families, students, seniors, and people with disabiliƟ es. 
Students should understand the diff erent types of taxes that Canadians pay. They should understand and provide examples of progressive, 
regressive, and proporƟ onal taxes, and direct and indirect taxes. 

Although fi scal policy relates to the naƟ on’s economy, students should also explore taxes and spending at the provincial and municipal 
levels. By the compleƟ on of this unit, students should understand the major source of revenue for each level of government is the 
collecƟ on of taxes (direct and indirect). Other sources of revenue include the sale of goods and services, and the sale of govern-
ment-owned enterprises. Municipal, provincial, and federal governments are responsible for diff erent services. These services typically 
require a large expenditure of funds. The Federal Government is responsible for issues that aff ect the whole country, such as internaƟ onal 
relaƟ ons, immigraƟ on, criminal law, naƟ onal defence, and foreign policy. The provincial government is responsible for issues that aff ect the 
province as a whole, such as educaƟ on, health care, agriculture, and highways. The municipal government receives its power from the 
provincial government. The city, town, or municipal council decides on by laws that deal with issues concerning the community, such as 
public parks, libraries, social services, local police and fi re services, garbage removal, recycling, and public transportaƟ on.
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ElaboraƟ on

  3.4.5 disƟ nguish between the Federal Government’s use of expansionary fi scal policy and contracƟ onary fi scal policy to promote price   
 stability, full employment, and economic growth

  3.4.6 explain how fi scal policy can infl uence aggregate demand and aggregate supply

  3.4.7 analyse the implicaƟ ons and complexity of government budgetary decisions (e.g., prioriƟ es, cuts, opportunity cost, impact on 
 government debt, impact on individuals and businesses)

Governments usually take measures to stabilize the economy, both during infl aƟ onary upswings and downturns. A stabilizaƟ on policy 
aƩ empts to lessen the eff ects of the business cycle. Considering that a government’s annual budget indicates the government’s plans 
regarding taxes and spending, it becomes a tool for stabilizaƟ on policy. Students should be able to relate their prior knowledge of GDP to 
see how fi scal policy can change GDP. To improve GDP, the government can implement an expansionary fi scal policy that involves increas-
ing government purchases, decreasing taxes, or both. A reducƟ on in taxes encourages most consumers to purchase more because  
government is taking a smaller porƟ on of their income. When consumers spend more, producers increase their output, and GDP increases. 
AddiƟ onal government spending also increases GDP. During a period of heavy infl aƟ on, government policy-makers concentrate on limiƟ ng 
output and spending. This contracƟ onary fi scal policy involves decreasing government spending, increasing taxes, or both. 

Students should examine the challenge governments face when determining where to allocate funds within the budget. Students should 
think about the factors that need to be considered when governments determine priority areas and areas that will be cut or reduced. They 
should consider the opportunity cost of a government budgetary decision as well as the impact of government debt on individuals and 
businesses. 

A link should be made between expansionary fi scal policy and contracƟ onary fi scal policy and its impact on aggregate demand and 
aggregate supply. 
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Unit 4: Global Economic Concepts

• evaluate factors and concepts signifi cant to foreign trade.SCO 4.1  Canada and the Global Economy

Students will be expected to ...

Unit 4 builds upon the macroeconomic concepts introduced in the previous unit. The growth and development of vast globalized fi rms 
demonstrate how the world is changing and becoming more interconnected. Technology is playing a substanƟ al role in bringing people 
and naƟ ons closer than they have ever been. As naƟ onal economies become more connected, it becomes more important for students 
to learn concepts and informaƟ on surrounding trade. In this unit, students will learn about factors that are signifi cant to trade. Students 
should learn why trade takes place and the various reasons for and against internaƟ onal trade. 
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Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

4.1.1 explain key terms related to foreign trade (e.g., globalizaƟ on, protecƟ onism, free trade, exchange rate, absolute advantage, 
comparaƟ ve advantage, exchange rates, and specializaƟ on)

4.1.2 explain why trade takes place between naƟ ons
4.1.3 describe the nature of Canada’s foreign trade
4.1.4 explain internaƟ onal trade agreements, trading blocs, and current and emerging trading paƩ erns
4.1.5 explain how globalizaƟ on is changing the economic landscape locally, naƟ onally, and internaƟ onally
4.1.6 examine the theories of absolute and comparaƟ ve advantage
4.1.7 explain the types of trade protecƟ on (e.g., tariff s, quotas, regulaƟ ons, and subsidies)
4.1.8 argue for or against trade protecƟ on or free trade

Global Economic Concepts

evaluate factors and concepts signifi cant to foreign trade.

SCO 4.1  Canada and the Global Economy
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ElaboraƟ on

  4.1.2 explain why trade takes place between naƟ ons

  4.1.5 explain how globalizaƟ on is changing the economic landscape locally, naƟ onally, and internaƟ onally

  4.1.3  describe the nature of Canada’s foreign trade

  4.1.4 explain internaƟ onal trade agreements, trading blocs, and current and emerging trading paƩ erns

  4.1.1 explain key terms related to foreign trade (e.g., globalizaƟ on, protecƟ onism, free trade, exchange rate, absolute advantage, 
 comparaƟ ve advantage, exchange rates, and specializaƟ on)

Advancements in technology have made the world a global marketplace. Markets are no longer confi ned to their naƟ onal borders, and in 
order to stay compeƟ Ɵ ve, businesses must buy resources and sell products internaƟ onally. Students should understand that trade between 
countries is on the rise, and naƟ ons are becoming more interdependent. Foreign trade allows individual countries to concentrate on what 
they do best. This leads to lower prices and greater choices for consumers, the ability of producers to benefi t from economies of scale, the 
ability to acquire needed resources, a more effi  cient allocaƟ on of resources, increased compeƟ Ɵ on, and a source of foreign exchange. 

Students should consider the various trade relaƟ onships Canada has built and established with other countries (e.g., the North American 
Free Trade Agreement, the Trans-Pacifi c Partnership). Here, students should learn Canada’s major trading partners and the products that 
Canada trades. Based on their knowledge of GDP, students should be able to speak about Canada’s balance of trade. A balance of trade 
provides informaƟ on on the value of goods and services exported minus the value imported. 

Students should also understand the major internaƟ onal organizaƟ ons that are responsible for regulaƟ ng trade and encouraging fair 
pracƟ ces (e.g., the World Trade OrganizaƟ on). Students should also learn about various trading blocs, including the European Union, and 
the agreements they have formed. 

Considering the trend toward globalizaƟ on, it is important students have a fi rm grasp on the key terms associated with foreign trade. A 
common understanding of these terms will allow students to understand concepts and ideas more eff ecƟ vely and the relaƟ onships that 
exist between these concepts. 

The world is changing. Old boundaries are giving way to borderless systems. Countries are establishing diplomaƟ c and trade links with new 
naƟ ons and conƟ nuing to work at exisƟ ng relaƟ onships. It is important for students to examine how to adapt and thrive in this new age 
of globalizaƟ on.  Students should explore how globalizaƟ on will impact the economic landscape at mulƟ ple levels. EssenƟ ally, this trend 
toward globalizaƟ on signifi es greater economic interacƟ on among people, businesses, and governments. Students should discuss the many 
implicaƟ ons of globalizaƟ on, and they should also understand how cultural ignorance, racial discriminaƟ on, and prejudice will be major 
liabiliƟ es within this new global age. 
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ElaboraƟ on

  4.1.6  examine the theories of absolute and comparaƟ ve advantage

  4.1.7 explain the types of trade protecƟ on (e.g., tariff s, quotas, regulaƟ ons, and subsidies)

  4.1.8 argue for or against trade protecƟ on or free trade

An important gain from internaƟ onal trade comes from specializaƟ on. Various factors—such as climate, technology, human resources, and 
natural resources—impact what a country specializes in. Absolute and comparaƟ ve advantages are two factors students should understand. 
Students should know why countries focus on areas in which they are more effi  cient, as in the case of absolute advantage. They should also 
know the benefi t enjoyed for supplying products with a lower opportunity cost compared with other countries. Students should review 
various examples that illustrate the absolute and/or comparaƟ ve advantage in producing a product. Students should calculate the 
opportunity cost from a set of data in order to idenƟ fy comparaƟ ve advantage. Students should understand that most trade occurs due 
to a comparaƟ ve advantage in the producƟ on of a parƟ cular good or service. 

Students should understand the various types of trade protecƟ on (e.g., tariff s, quotas, regulaƟ ons, subsidies). SomeƟ mes, domesƟ c 
producers can pressure government to impose protecƟ onist measures.  Government may also want to protect domesƟ c producers by 
imposing protecƟ onist measures. 

By the end of this outcome, students should examine the arguments in favour of free trade (e.g., lower prices and greater choices for 
consumers, the ability of producers to benefi t from economies of scale, the ability to acquire needed resources, a more effi  cient allocaƟ on 
of resources, increased compeƟ Ɵ on, a source of foreign exchange). They should also examine the arguments in favour of trade protecƟ on 
(e.g., the protecƟ on of domesƟ c jobs, naƟ onal security, cultural sovereignty, protecƟ on of infant industries, and maintaining environmen-
tal and safety standards). They should then examine the arguments against free trade (see the arguments in favour of trade protecƟ on) 
and the arguments against trade protecƟ on (e.g., a misallocaƟ on of resources, the danger of retaliaƟ on or “trade wars,” increased costs of 
producƟ on because of lack of producƟ on, higher prices for consumers, and a less effi  cient and less responsive economy). Students should 
clearly understand the winners and losers of free trade and trade protecƟ on. Finally, students should debate these issues. 
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Unit 5: Student Inquiry on Economic Issues

• produce a project on an area of interest in economics by following the inquiry process.SCO 5.1  Independent or CollaboraƟ ve  
 Inquiry

Students will be expected to ...

Unit 5 allows students to focus on developing and applying the processes of economic inquiry. This process is integrated within the course 
to enable students to study economics through varied approaches and to explore their own areas of interest. Students should begin this 
process at the beginning of the semester to receive the guidance and support necessary to move through the inquiry process. Topics 
can come from a variety of sources, including discussions related to the textbook, current events, or suggested topics provided within 
this curriculum guide. Many of these topics should arise throughout the course; however, this unit allows for more in-depth study. This 
examinaƟ on of a parƟ cular topic should take the form of independent or collaboraƟ ve study to reinforce students’ understanding of the 
concepts taught throughout the course and to provide students with an opportunity to demonstrate their ability to apply these concepts 
to pracƟ cal real-world situaƟ ons. This independent study could take various forms, such as a research paper, oral presentaƟ on, video 
presentaƟ on, group project, or a situaƟ onal re-enactment.  Despite the form the independent study may take, it is important that 
students follow the inquiry method.
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Economics
ECO621A

Students will be expected to ...

Students who have achieved this outcome should be able to

Achievement Indicators

5.1.1 formulate insighƞ ul and eff ecƟ ve quesƟ ons to guide inquiry into economic problems or issues
5.1.2 locate, criƟ cally select, and accurately reference appropriate sources to support inquiry
5.1.3 access ideas from oral, wriƩ en, visual, and staƟ sƟ cal sources to idenƟ fy arguments and evidence
5.1.4 uncover, interpret, and build supporƟ ng evidence for their own interpretaƟ ons
5.1.5 assess opƟ ons and formulate reasoned opinions based on relevance, importance, and adequacy of supports
5.1.6 present ideas to others by considering purpose, audience, communicaƟ on forms, and styles
5.1.7 act co-operaƟ vely with others to promote mutual interests, self-assessment, and refl ecƟ on on learning

Student Inquiry on Economic Issues

produce a project on an area of interest in economics by following the inquiry process.

SCO 5.1  Independent or CollaboraƟ ve Inquiry
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ElaboraƟ on

The Student Guide to the Inquiry Process provides Ɵ ps, guided pracƟ ce and support related to student project planning. 
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